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Foreword

The syllabi and textbooks developed by National Council of 
Educational Research and Training as a follow up of National 
Curriculum Framework, 2005 has completed a long journey 
familiarising teachers with the rationale of creating learner 
focused classroom transactions. Teacher Handbook in English on 
Exemplars Based on Learning Outcomes for upper primary stage 
is developed in consonance with National Curriculum Framework 
for School Education and subsequent document of Learning 
Outcomes.

Quality enhancement in school education is a major concern 
for over all development of the learners. The system of education 
should ensure enabling conditions for learners to learn and 
progress. We have strongly recommended the implementation of 
Continuous Comprehensive Evaluation in schools, so that teachers 
can understand the learning progression of individual learner. 
Along with this, Learning Outcomes have been developed so that 
the expected learning of the learners can be mapped or assessed.

Learning Outcomes are organised by grade level and are 
measurable in terms of the academic and socio-personal 
development of the learners. The pedagogical processes are 
suggested along with outcomes in the document. Teachers can 
supplement the teaching-learning process with local specific 
resources.

 This handbook is developed for the teachers as an academic 
input for teaching language education and realising the learning 
outcomes in English for elementary stage through meaningful and 
relevant activities. 

The realisation of the goals of Learning Outcomes will pave the 
way in providing access to quality education in the schools. We 
hope teachers will make use of this handbook purposefully.

New Delhi  HrusHikesH senapaty

February 2020  Director, NCERT
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1
Language Learning and 

Learning Outcomes
Let us ponder
•	 Learning language is a process, hence there are milestones 

of learning language and not the timeframe. The most 
quizzical part of language learning is that we cannot 
measure the learning. What creates interest in language 
learning are the methods which allow learners to learn 
in a natural way and use their potential and abilities to 
learn. This enhances the opportunities of self-learning 
and perspective building.

•	 The endeavors to generate language intelligibly and 
creatively for the satisfaction of the self and others, is one 
major criteria of attainment of language skills. 

•	 The social dimension is important for language learning. 
The textbooks and other materials for language learning 
create awareness and provide an opportunity of 
participation of the learner to analyse and draw their  
view point.

•	 The Learning Outcomes are important in ascertaining the 
achievements of the learners and realising the curricular 
goals. However, the outcomes remain flexible in terms of 
the pace, interest of individual learners, motivation of the 
teacher, and availability of resources.

•	 It is significant to understand that human beings can learn 
any number of languages and all languages are learnt in 
the same way. What is essential, is an environment that 
allows language nurturing. There is no doubt in saying 
that goals of education can be realised if the foundation 
of language is strong.  
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1. The Art of Teaching 
The most significant in the whole process of learning is the 
art of teaching. This art includes proficiency in language 
and an overarching understanding of how learners learn. 
The focus on language teaching learning at elementary 
stage will be on developing communicative competence and 
making language a tool of critical thinking and processing 
information. This will enhance the overall academic success 
of the learners.

Teachers who develop healthy bond with learners leave 
life long imprint of friendship and guidance for them. Such 
teachers are impactful and treasured by the learners in their 
journey of life, long after their years in schools.

The following is a correspondence between a learner and 
his teacher —

After winning the Nobel Prize, philosopher Albert Camus 
thought to thank his mother first and an elementary school 
teacher second. Camus wrote this letter of gratitude (below) 
to his teacher Louis Germain.

19 November 1957
Dear Monsieur Germain,
I let the commotion around me these days subside a bit before 

speaking to you from the bottom of my heart. I have just been 
given far too great an honour, one I neither sought nor solicited. 
But when I heard the news, my first thought, after my mother, 
was of you. Without you, without the affectionate hand you 
extended to the small poor child that I was, without your teaching 
and example, none of all this would have happened.

I don’t make too much of this sort of honour. But, at least it 
gives me the opportunity to tell you what you have been and still 
are for me, and to assure you that your efforts, your work, and 
the generous heart you put into it still live in one of your little 
schoolboys who, despite the years, has never stopped being your 
grateful pupil. I embrace you with all my heart.

Albert Camus
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Now, read the response of the teacher.

My dear child, 
I do not know how to express the delight you gave me with 

your gracious act, nor how to thank you for it. If it were possible, 
I would give a great hug to the big boy you have become, who for 
me will always be “my little Camus.” 

Who is Camus? I have the impression that those who try to 
penetrate your nature do not quite succeed. You have always 
shown an instinctive reticence about revealing your nature, your 
feelings. You succeed all the more for being unaffected, direct. 
And good on top of that! I got these impressions of you in class. 
The pedagogue who does his job conscientiously overlooks no 
opportunity to know his pupils, his children, and these occur all 
the time. An answer, a gesture, a stance are amply revealing. 
So, I think, I well know the nice little fellow you were, and very 
often the child contains the seed of the man he will become. 
Your pleasure at being in school burst out all over. Your face 
showed optimism. And, I never suspected the actual situation 
of your family from studying you. I only had a glimpse when 
your mother came to see me about your being listed among the 
candidates for the scholarship. Anyway, that happened when 
you were about to leave me. But, until then you seemed to me 
to be in the same position as your classmates. You always had 
what you needed. Like your brother, you were nicely dressed. I 
don't think I can find a greater compliment to your mother. 

It gives me very great satisfaction to see that your fame has 
not gone to your head. You have remained Camus — bravo! I 
have followed with interest the many vicissitudes of the play you 
adapted and also staged ― The Possessed. I love you too much 
not to wish you the greatest success ― it is what you deserve. 

Know that, even when I do not write, I often think of all of you. 
Madame Germain and I, warmly embrace all four of you. 
Affectionately yours.
Louis Germain



Teacher Handbook in English on Exemplars...

4

Learner and the Language Learning

We are familiar with a very common definition of language 
that it is the tool of communication. This definition gives very 
limited understanding of language per se. We need to have 
an insightful understanding of language as a medium of 
giving shape to our thoughts, feelings, and actions. Language 
gives meaning to our existence. This all-encompassing role of 
language has to be understood specifically in the context of 
school education.

It is easier to communicate in the language which we 
know well. Our mother tongue or first language gives us the 
comfort and the pleasure of expressing ourselves. However, we 
also know that we gradually become interested and familiar 
with languages which are there in our environment. Hence, 
language learning is not a textbook based phenomenon. 
Children acquiesce language without much effort within and 
outside the school.

Mayank, a school dropout, is a tourist guide in Pushkar, Rajasthan. 
He speaks a few words of French and Spanish with tourists. He 
acquired the chunks of foreign languages while interacting with 
the tourists. This is an example of how one can develop familiarity 
with languages through use.

The major challenge of classroom teaching is to understand 
that language is not an entity, it is an activity that evolves 
and generates with experiences of using it. The interesting 
point is that all languages are similar in nature, role and 
function, and these are learnt by providing meaningful and 
relevant opportunities. Children have the capacity to speak 
with fluency if they are provided a natural environment 
of learning. Gradually, they too develop accuracy in their 
language use.

How do children learn language?

Learning English is found to be difficult because learners 
get limited opportunities of using it in daily life. Introduction 
to English language teaching and learning in isolation and 
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based on the learning of its system, adds complexity to the 
initial process.
Learners can —

•	 speak on their own,

•	 read for meaning,

•	 write for purpose,

•	 listen with patience and meaning.

This view endorses the idea that language is interspersed 
with the cognitive domain. All children are learners. They 
are constantly searching and making new meanings. Hence, 
they are learning and acquiring language proficiency steadily. 
The question how do children learn has no definite answer. 
However, there is research based evidences to indicate 
that learner achievement in language learning improves if 
learners are given opportunities of engaging with language 
independently. This calls for understanding the following —

Language is learned holistically

The goal of language learning up to the elementary stage is to 
develop the Basic Interpersonal Communication Skills (BICS) 
among children. Therefore, the emphasis is on functional 
aspect than the form of the language.

English like any other language is composed of speaking, 
listening, writing, and reading skills therefore these skills 
are, taken up to gather as part of language learning than 
in fragmented manner. There is reasoning in saying that 
language exists as a whole and focusing on one skill will 
be losing opportunity of learning other skills. The activities 
based on the integration of the skills present a natural way 
of engaging with language. This also provides space for 
reflection and critical thinking.

It was interesting to observe that a teacher teaching in 
class sixth in a government school in Delhi played, an audio 
of a story for the children. Her instruction for children was 
to listen. But, children were listening as well as cognitively 
processing the content of the story. Later on, some children 
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were heard, uttering the dialogues of the story. Does this 
not happen when we listen to songs, poems and speeches? 
Similarly, writing is one skill that can emerge from all the three 
other skills that is LSR, hence strengthening all the language 
skills holistically, enhances the scope of language learning.

Multilingualism as a strategy and transfer of skills

Learners should have their elementary education in their 
mother tongue. This implies that learners can use their own 
language profusely during classroom interactions. This idea 
is based on the goal of language education that promotes 
comprehension and critical thinking. The use of child’s 
language facilitates the process of language learning and 
expression of independent ideas. Mixing of languages for the 
purpose of writing and speaking is accepted as part of their 
language learning. The focus is on the formation of meaning 
independently by taking cues from their prior knowledge.

The situation that there will be many languages in the 
classroom should be taken as supportive for the learners to 
make sense of what they are doing in terms of LSRW. This 
will have another positive impact in transition from mother 
tongue to L1 and English. The learners’ level of proficiency in 
first language gives impetus to learning of other languages. 
If learners get meaningful opportunities of engagement with 
language like reading of children’s literature, storytelling, 
etc in their first language, they develop an understanding of 
form and function of language as universal characteristics  
of languages.

The learning of vocabulary, speech, and writing is 
strengthened by providing learner centric tasks and reading 
materials, learner chosen materials, audio and video 
materials, keeping flexibility in assessment, and use of 
bilingualism or multilingualism in classroom transactions.

This calls for another aspect of building bonds between 
the teacher and learners. One positive aspect of multilingual 
strategies is that it supports in building the bond of the 
mutual understanding, affection and respect between teacher 
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and learners by giving space to languages of learners in the 
classroom.

Language teachers can coordinate their lessons by 
identifying the similarities of theme, language use, and 
messages etc in textual and supplementary readers of 
different languages  and experiences from their surroundings 
to enable learners in comprehension and thinking critically.

Reading materials 

The process of reading is developmental. The role of reader 
as interpreter is important in this process. The learner as 
reader should have opportunities of reading books and 
engaging with language. Their attempts at meaning making 
will depend upon the nature of reading material. Learners 
who read authentic texts and children’s literature are most 
likely to develop the skill of reading. Literature for children 
is written for the purpose of giving them a world view. It also 
becomes a rich source of language learning in the classroom.

Learners who get exposure to relevant reading material 
are most likely to develop as independent and lifelong 
readers. The resources of reading can be from the learner’s 
chosen materials. School and classroom libraries should 
be replenished with books of children’s interest. Teachers 
should develop criteria for selection of the books. Folk tales, 
mythology, ghost and fairy tales, stories of Panchtantra 
and epics etc are major categories of children's literature. 
The stories are engrossing hence involve learners in 
meaningful engagement with language. Stories also give 
opportunities to the teacher to pose questions which  
take them in the larger sphere of social interactions in their 
every day life. 

2. Language Teacher and Teaching Learning  
of English

It is essential to have teachers with necessary professional 
knowledge and functional English language skills because 
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the teaching abilities are closely linked with proficiency in 
language. In the face of lack of skilled teachers in English, 
the need for professionally qualified teachers becomes critical 
as the demand for English grows all over the countries. As 
a result, it can be estimated that a large number of English 
language teachers have themselves learnt the language with 
the constraints of learning English as a second language. 
The use of L1 as language of communication and translation 
of content in English is wide spread.

“I have limited abilities in English language, therefore, probably I 
am heavily dependent on textbooks and syllabus”. 

As stated by a teacher during teacher training programme  
at NCERT in 2016.

Language ability is also linked to the teacher’s sense 
of identity. As teachers gain command over language, they 
become confident of themselves as English language teachers. 

For non-native speakers of the English language, the skills 
are developed based on their L1. This requires a conscious 
effort as well to enhance their vocabulary and grammatical 
understanding of the languages in use.

“My rich exposure to L1 and English has given me the strength 
to challenge myself to find synonyms and antonyms of words 
and expressions in both the languages. It is easier for me to 
understand the grammar of the story because I have heard or read 
simultaneously in more than one language.”

As stated by a teacher during an interaction.

3. Components of Teacher Proficiency

Content Knowledge

Content knowledge refers to teachers’ understanding of the 
subject as well as how to transact it in the classroom. It refers 
to the object of the study. For example, if the issue is related 
to the study of grammar; genre based teaching learning, 
social concerns, integration of arts, ICT, etc.
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Content knowledge itself is not sufficient for effective 
teaching. For example, a well-versed teacher in linguistics 
may find deficit in knowing how and what to begin teaching 
in phonology to the learners. In order to do this, another  
set of proficiency is needed that is pedagogical knowledge 
and ability.

Pedagogical Knowledge and Ability

This is about a teacher’s acumen of teaching. This proficiency 
draws from teachers’ content knowledge and other sources 
of knowledge. The major skill involved is to transform the 
content knowledge for the learners according to their abilities. 
For example, as part of the content knowledge, teacher knows 
the difference between active and passive voice but lacks  
the ability to make it comprehensible to the learners, this 
means the teacher lacks proficiency in pedagogical knowledge 
and ability.

“Learners have memorised the rules of active and passive voice. 
They were rewriting the sentences with ease. But, while doing 
report writing and note making, I realised that they should know 
when are they supposed to use passive and active voice. And, I 
realised if they ask me, I have no answer.” 

As narrated by Delhi govt. school teacher.

The distinction between content knowledge and pedagogical 
knowledge and ability has also been framed in terms of the 
distinction between knowledge about something (Declarative 
Knowledge) and the ability to transact it in comprehensible 
manner to the learners (Procedural Knowledge).

This covers three major areas ―
	Learning to use the target language meaningfully.

	Knowing about and how to create inclusive classroom.

	Knowing about and how to insure maximum 
participation on the learners in teaching-learning 
process.

For example, in the context of teacher proficiency, it 
becomes imperative that the teacher should have the ability―
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	to use grammar rules appropriately in speaking, 
writing and reading, engaging learners in pair work 
and group work.

	to carry oneself in terms of non-verbal behaviour, 
citing examples appropriate to the cultural contexts of 
the learners. 

Discourse Skills
A major issue surrounding teaching of English language is 
teaching English as the medium of learning and developing 
language skills this may be symptomatic of what ails the 
proficiency of the teachers. This refers to the ability to 
maintain fluent and comprehensible communication in 
English with learners. Sometimes, these skills are acquired 
during the course of teaching but what is important is that 
the teacher is conscious about acquiring this ability;
	to use English as both medium and goal of learning.

	to adapt and modify the target language inputs to 
make it comprehensible to the learners.

	to design well-meaning inputs for the learners.

	to enhance the skills of language, comprehension and 
the grammatical aspects of the language.

Classroom Transactions—Activities and Exemplars

The role of the teacher goes beyond the implementation 
of the curriculum and syllabi, the reading of the text, and 
finding solution to the textual problems. There is increasing 
demand for mobilising teachers to participate in the process 
of curriculum design and development of teaching activities 
for the learners as per their interest and needs. It has also 
perceived that there is a mismatch between the perceived 
needs of the learners and the course book content. The 
teacher generated materials have genuine concerns to be 
addressed. 

The following may be taken into consideration for 
developing exemplar based teaching learning activities ―
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	The learning objectives of the lesson are important for 
developing activities. Therefore, the activities can be 
modified, adapted and can be created new to justify 
the objectives of the lesson.

	Developing tasks and activities for exemplars is not 
single step task. It is a process which takes into 
account the responses of the learners. 

	The language skills are developed not in isolation but 
holistically for developing concepts and language of 
the learners, hence the tasks and activities can have 
interlink ages in respect of language skills.

	It is not necessary that all lessons will lend to same 
activities. The activities mentioned here are suggestive.

	The activities and tasks can be work sheets, 
assignments, projects, role play, collection of 
materials, speech, debate, out of school activities like 
interviewing people, visiting old age home, museum, 
preparing itinerary for visits, brochures, short reports 
of the visit, class magazine, quiz, etc. 

	Give ample time to learners to do the activity or task 
in terms of finding the resources, writing, reading, 
solution and reflections etc. The most important is the 
reflection and questioning and finding answers.

	Encourage learners to work in pairs and groups and 
share information with each other.

	There is a special case of differently abled learners. 
Though the learning outcomes remain the same for all 
the learners at a stage, give them more space and time 
to respond not as charity or sympathy but as their 
natural demand to respond. Allocate work according 
to their abilities but do not deprive them the pleasure 
of experiencing all that is being done in the class. 

	Use technology judiciously. Let learners have more 
opportunities of self exploring and creating.

	Assessment and evaluation is another area which 
demands teachers’ skills and attitude. Teachers 
integrate assessment as part of the learning.  
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For example, errors are considered a stage in 
the developmental process of learning. Similarly, 
learners may be monolingual (English), bilingual and 
multilingual in responding. This has to be handled in 
a positive manner.

	Assessment and evaluation also involve the major 
task of revising, preparing the check list to ensure 
that the objectives of learning are achieved.

	Teachers may take learner’s feedback confidentially 
or through informal conversations. Teachers can  
revise and modify the activities based on the feedback 
of the learners.

	Teachers must consider collaborating with their peers 
whenever it is possible to discuss the outcomes of 
activity based classroom transactions. This will help 
in generating more genuine exemplars.

	Teachers may realise that the textbook may not help 
in achieving desired learning outcomes. Rather than 
drilling the content into the learners they can utilise 
their own experience, knowledge, and skills to better 
meet the abilities of the learners.

	There should be more stimulating discussions, 
questions and befitting environment to listen to each 
other and respond. This ambiance should be created 
for generating tasks, activities, and discussions on 
multiculturalism and multilingualism.

	Encourage learners to maintain diaries for recording 
what they think about the characters, stories, and 
their opinion about the tasks and their learning.

	The exemplars given are designed on the premise 
that learners have five to six years of English learning 
experiences. They have achieved some of the learning 
outcomes meant for elementary stage. These can be 
categorised as ― 

•	 reflective and guided
•	 activities for active participation of the learners
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•	 information based
•	 skill and value based

4. School Based Assessment 
Assessment is based on the premise that language learning is 
a developmental process. The skills of language are developed 
not in steps as of the ladder but in a spiral way. Assessment 
of learners up to the elementary stage is a continuum. 
Each stage becomes important in terms of development. 
The learners unfold themselves in terms of self-expression, 
use of language, thoughts, and traits of personality. This is 
the period for teachers to evaluate and modify their skills, 
knowledge, and strategies of teaching learning. At some 
points, it is the teacher who feels the need of unlearning 
the old and adding new skills for the benefit of the learners. 
Hence, the assessment has to be as they learn, integrated in 
their process of teaching and learning.

The Case of Formative and Summative Assessment 

Formative and summative assessments are both included 
in national assessment policies. National Curriculum 
Framework-2005 has emphasised the need of Continuous 
Comprehensive Evaluation (CCE) and formative, summative 
assessments are major components of CCE. 

The distinction between formative and summative 
assessment can be drawn mainly in terms of purpose and 
timing. Formative assessment is to be carried out so that 
the learning achievements of the learners are recognised 
and discussed. This is a helpful step in taking planned 
appropriate actions further.

Summative assessment is systematic recording of overall 
achievement of a learner. There is an assumption based on 
the fact that there are not two different kinds of assessments. 
The purpose of both is the same that is to estimate the overall 
achievements of the learner by aggregating the results of a set 
of formative assessment. A good evaluation and examination 
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system should be an integral part of the process of learning. 
It is said to be integral in the sense that learners get feedback 
of their performances at an appropriate time for making 
improvements. 

There is concern in connection with summative 
assessments that it is carried out in the absence of formative 
assessment. It raises the level of competitiveness among the 
learners which is unhealthy for both the learning environment 
and holistic growth of the child.

Learning is not simply transfer of knowledge and facts we 
have already said that an important aim of education is to 
bring about learning with understanding. Teachers, learners 
and parents share the common viewpoint that summative 
assessment is not the true indicator of achievements. Different 
learners have different answers to a set of questions because 
of their background–cultural and social bondings. This has 
been called learning as an interpretative process or deep 
learning. In real learning situations, interaction of the learner 
takes place with people, ideas, and things existing in the real 
world. Besides this, we do make use of our memory when we 
learn spellings, tables, memorise dates of historical facts, etc. 
There are bodies of knowledge, facts, and information that is 
passed on from teachers to the pupils with these expectations 
that they will learn it and use it for application. 

Differences between Formative and Summative 
Assessment

The characteristic of formative assessment are that ―
	It is part of teaching because it is directed towards 

promoting learning. 

	It takes into account not only the progress of each 
learner but also records the efforts they put in to 
achieve that. In this sense, it is not purely criterion–
referenced.

	Formative assessment gives diagnostic information 
about learners because inconsistencies and patterns 
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of behaviour of learners are studied for remedial 
steps where as these may be considered as errors in 
summative assessment. 

	Learners have a central part in it. Learners have to 
be constructivists who know the purpose of their 
learning. That is how they come to know about their 
strengths and weaknesses. Formative assessment 
is regarding the inputs and outputs of the learners 
hence teacher learner’s relationship also becomes 
important in this assessment. The teacher has to be 
an intelligent observer. 

	In comparison, the characteristics of summative 
assessment are ― 

•	 It is time bound. It takes place after certain levels 
of achievements are expected to have taken place 
for example unit tests, cycle tests or midterm 
examination.

•	 It relates to progression in learning and does not 
take into account the individualistic trends shown 
by the learners in that progression.

•	 There are categories created for results (first 
division― 60% and above, second division― 50%, 
and above third division― 40% and above, etc) 
Learners are clubbed together in these categories. 

	It involves quality assurance procedure. 

	It should be based on evidence from the full range of 
performance which is relevant to the criteria used for 
testing. 

Development of Linkages between Formative and 
Summative Assessment

It would be the most ideal situation if teachers can develop 
linkages between formative and summative assessment. The 
information gathered for the formative assessment should 
be utilised when teachers make summative assessments. It 
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is essential to provide support to teachers in carrying out 
formative and summative assessments. Linkages between 
the two should also be developed so as to enable teachers in 
genuinely formative way to help pupils’ learning. Teachers may 
be assisted in developing material for activities to be carried 
out by the learners. The ‘next step’ in an activity becomes 
important. And it may vary from learner to learner. Teachers 
may also value the examples of techniques which can be 
used for giving access to pupils’ ideas. They may also actively 
involve pupils in self-assessment and deciding the next step. 
Such collaborations between learner and teacher facilitate 
learners’ taking some responsibility of their own learning.

For summative assessment, a rather different view of 
summarising  need, to be done. Periodic events of assessment 
should not be purely based on judging the memory of factual 
information or already existing knowledge. Each piece of 
work, each observation of the teacher is an important piece of 
information for assessment. If it is ignored as is done in existing 
practices of summative assessment, it will have wash back 
effect on formative assessment. 

It would be commendable if teachers make use of 
learners, exemplar material in the form of portfolios of work 
for developing the skills of applying the level descriptions in 
a holistic manner and to recognise that not every piece of 
work will fit the descriptions, neither will every element of 
the descriptions at a level be represented in the portfolio.

It is essential to understand that assessment is not purely 
a technical matter of measurement, it is more of a human act 
of judgment based on sound evidence. 

5. Understanding Learning Outcomes
Learning Outcomes as the title suggests are the goals of 
learning. The significant question that relates to Learning 
Outcomes is how to achieve these goals because the precise 
outcomes do not stand in isolation. These are the part of 
the continuum of learning that is pedagogy and assessment. 
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The focus on learner centric and holistic language learning 
strategies enhances the degree of achievement of Learning 
Outcomes. Another supportive instrument of learning is the 
assessment and evaluation of learning. It emphasises the 
natural ways of learning language for enhancing competencies 
of language which would also entail assessment based on 
the process of learning. 

The Learning Outcomes are based on a broad, inclusive 
vision of education in terms of the understanding that each 
learner is unique and creative so they demand independence 
and autonomy as learner, and subsequently keeping pace 
of learning as well. Therefore, the Learning Outcomes do 
not set standards for any minimum or maximum limits of 
learning. These are seen as outcomes based on constructivist 
paradigm of learning. 

Pedagogical Inputs
	The prime focus of realising the curricular goals 

and Learning Outcomes depends on the relevant 
pedagogical inputs. 

	The basic premise is that every child has the right to 
learn, hence the teaching learning processes should 
relate to the authentic experiences of the learners and 
social realities.

	There can be opportunities for independent and 
collaborative engagement with the text for meaning 
making and purposeful writing.

	The well designed activities for classroom discussions 
and interactions will promote collaborative learning.

	Learners are introduced to a variety of resources such 
as texts, viewpoints and critical discussions, cultural 
perspectives along with textual materials so that they 
can build, reinforce, and expand their knowledge.

	Tasks, texts, and activities can be designed or selected 
for familiarising  them with the uniqueness of Indian 
culture, heritage, and Indian contribution to world 
knowledge.
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	There are opportunities of reading contemporary 
literature for building perspective on issues like 
violence against women, protection of   environment, 
etc. and thinking critically about various issues and 
concerns.

	Learners are encouraged to take up interdisciplinary 
projects for enhancing language skills and bringing 
clarity about the content.

	Teacher assisted exposure to texts: literary, 
informative, editorials, cartoons, figures, and graphs 
to develop grammatical competencies moving from 
procedural knowledge (from use or meaning) to 
declarative knowledge (form).

	Learners are encouraged to view films, paintings, 
listen to music, participate in related activities, to 
expand imagination, and develop creativity, aesthetic 
sensibility and appreciation.

	The pedagogical inputs focus on giving exposure 
through interviews, reading about people in difficult 
circumstances, children with special needs, needs of 
elderly people so that learners become sensitive to 
them and contribute in building their lives. Similarly, 
learners should be made conscious through data, 
narratives, interviews, and reports about the depletion 
of natural resources like water, petroleum, coal, etc, 
environmental concerns and related health issues. 

	It is expected that teachers will design activities on 
the above from the point of view of value inculcation, 
developing scientific temper, and inclusion as well. 

The literature on ‘Education for All’ (EFA), in the last 
three decades emphasised on quality of education. It has 
been considered in terms of enrolment, retention and 
achievement. It further included desirable characteristics of 
learners, learning processes, facilities, learning materials, 
contents, governance and management and learning 
outcomes. Improving the quality of learning has consistently 
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been in focus under the Sarva Shiksha Abhiyan (SSA), 
and the Right to Education (RTE) Act. All the National 
Curriculum Frameworks (NCF) developed by the NCERT and 
other important government initiatives have also included 
quality as a prime goal. It envisaged that all children learn 
the basics and have opportunities to acquire the transferable 
skills needed to become global citisens. This demands setting 
goals that are clear and measurable. Thus, it is imperative 
that within a system of education, the national and state 
educational bodies need to be informed about how well the 
system is doing to make rational decisions by administrators, 
planners and policy-makers. Various Assessment Surveys 
at the National and State level (NAS/SLAS) are some of the 
initiatives in this direction. In addition to these, different 
stakeholders at the school and community level also play a 
crucial role towards quality improvement in education. 

As per the recent Global Monitoring Report (GMR)–2015, 
impressive gains in access to education have occurred in 
developing countries including India, but improvement 
in quality still remains a concern. Reports of Joint Review 
Missions for SSA in the past few years also mentioned that 
the learning levels of children are not up to the desirable 
level in spite of all the efforts made by the States/UTs in 
terms of timely provision of teaching-learning and resource 
materials, teacher deployment and regular monitoring. 
Thus, monitoring of quality through assessments of  
learning outcomes at regional, national, and international 
levels is important. At the same time, a vigil at the ground  
level by different stakeholders such as parents and 
community, for their accomplishment makes the system 
informed and accountable to adopt corrective measures at 
appropriate levels. 

Most often, teachers are not clear about what kind of 
learning is desired and the criteria against which it could be 
assessed. They use textbooks as the complete curriculum 
and assess children using questions given at the unit end 
exercises. The contextual variations in textual material 
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and variations in pedagogy adopted are generally not taken 
into account, for there are no criteria to assess them. The 
learning outcomes for each class not only help the teachers 
to direct their teaching-learning in the desired manner 
but make other stakeholders, especially the parents or 
guardians, School Management Committee (SMC) members, 
community and the state functionaries to be responsible 
and alert towards their role for ensuring quality education. 
The learning outcomes defined explicitly can guide and 
ensure the responsibility and accountability of different 
stakeholders for its accomplishment by expectations in 
different curricular areas. 

Learning outcomes: Points to be considered for 
Children with Special Needs (CSN)

Inclusion is all about providing effective learning opportunities 
to all learners. The learning outcomes are the same for all 
children provided that these are balanced and brought in 
harmony with the individual needs of each child. The Special 
Educational Needs (SEN) may emanate from a number of 
reasons, disability conditions could be one such reason. 
Accordingly, they need to be facilitated with different aids 
such as mobility aids (wheel chair, crutches, white cane), 
hearing-aids, optical or non-optical aids, educational aids like 
Taylor frames, the abacus, etc. and modifying the learning 
situations suiting their needs; sensitising other children 
to help them in need; to ensure their participation in the 
learning process; to help them progress like other children. 
Following are a few more points to facilitate Children with 
Special Needs accomplish the learning outcomes.

	Additional time and a suitable mode for the successful 
completion of tests 

	Modification of the curriculum because it presents 
specific difficulties for them

	Provision of adapted, modified, or alternative activities 
in different content areas
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	Accessible texts and materials to suit their ages and 
levels of learning

	Respect for home languages and relating to their 
socio-cultural milieu (e.g., traditions and customary 
practices etc.) 

	Appropriate management of classrooms (e.g., 
management of noise, glare, etc.)

	Provision of additional support by using Information 
and Communications Technology (ICT), video or 
digitised formats.

The accomplishment of Learning Outcomes by children 
with severe cognitive impairments (intellectually challenged) 
may be kept flexible, if need be. This handbook is a step to 
overcome regional disparities in achieving the objectives of 
educational planning in our country. The States may adopt 
these as per their needs and contexts. It may help them to 
lay down stage-wise curricular expectations and class-wise 
learning outcomes. These can be used by stakeholders at 
both micro and macro levels to provide insights into the 
progression of a child’s learning in various classes thus, 
will be useful for teachers, parents and the entire system 
for improving the quality of learning and development of 
children in the elementary stage of school education.

Learning Outcomes for the English Language — 
Upper Primary Stage

Language  learning  progresses  naturally  with  exposure  
to  and  use  of  language  in  meaningful  contexts.  The  
learner  needs  to  notice and use language in and outside the 
classroom in order to become a proficient user of language. 
English language is taught and learnt as a second language 
in varied contexts and resources for teaching-learning in 
terms of the proficiency of the English language teacher, 
materials (textbooks and other supplementary materials), 
the English language environment in the school and so on. 
Language learning is meaningful when it is connected with 
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the  immediate  environment  of  children.  The  activities/
tasks  in  the  textbook  and  the  tasks  carried  out  by  
the  teacher  need  to  take  into  consideration  the  lived-in  
experiences  of  learners.  The  English  language  Learning  
Outcomes  are  intended  to  be  achieved by every child so as 
to enable them to be proficient users  of  language  in  real  life  
situations.  Broadly,  the  goals  of  language learning which 
could be achieved include: attainment of basic proficiency 
in language for effective communication and development of  
language  for  knowledge  acquisition. i.e. using  language as 
a tool for learning the content subjects. However, the teacher 
should have flexibility and consider the pace of learning of 
children as well as their opportunities of learning English at 
home and in school.

The Learning Outcomes that are listed are not restrictive 
or  limited; they are the launching pads for developing skills 
and competencies  in  learners  of  the  English  language  
in  classes  VI,  VII  and  VIII.  Teachers  may  add  activities  
to  achieve  the  outcomes.  Pedagogical  processes  are  also  
given  along  with  the Learning Outcomes to emphasise the 
process of learning, and active participation of learners. The 
suggested activities are to scaffold the process of language 
acquisition. This is mainly to support teachers in creating 
learning opportunities for learners. 

The teacher should observe children for assessment when 
they are engaged in activities, keeping in mind differently 
abled children as well. Assessment should be an integral 
part of the teaching-learning  process  and  not  a  year-end  
examination  only.

Curricular Expectations
Children are expected to: 
	acquire the ability to listen and respond orally and in 

writing; lip reads where necessary.  

	speak about self, simple experiences; report events to 
peers, accurately and appropriately make connections 
and draw inferences.
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	recite poems, dialogues; speak and write language 
chunks (phrases, sentences from stories, plays, 
speeches, etc.) 

	understand the central idea and locate details in the 
text (familiar and unfamiliar). 

	use their critical thinking lability to read between the 
lines and go beyond the text. 

	comprehend and use the form and functions of 
grammar in context; write coherently and with a sense 
of audience (formal and informal). 

	write simple messages, invitations, short paragraphs, 
letter (formal and informal), applications, personal 
diary, dialogue from story and story from a dialogue/
conversation in English and in Braille. 

	engage in creative writing e.g. composition of poems, 
jokes, short stories, etc. 

	develop sensitivity towards their culture and heritage, 
aspects of contemporary life, gender and social 
inequality.
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Class VI (English)

 Suggested Pedagogical 
Processes

Learaning Outcomes 

The learner may be 
provided opportunities in 
pairs/groups/ individually 
and encouraged to– 
• become familiar  with  

songs/poems/prose in 
English through input-rich 
environment, interaction, 
classroom activities, 
discussion etc.

• listen to English news(TV, 
Radio)  as a resource 
to develop listening 
comprehension

• watch/listen to English 
movies, serials, educational 
channels with sub-titles, 
audio-video materials, 
talking books, teacher 
reading out from materials 
and to understand and 
respond

• participate in individual 
talk viz. introducing 
oneself and other persons;  
participate in role play/ 
make a speech, reproduce 
speeches of great speakers

• summarise orally the 
stories, poems and events 
that they have read or 
heard

• locate sequence of ideas, 
events and identify main 
idea of a story/poem 
through various types of 
comprehension questions 

The learner–
• participates in activities in 

English like role play, group 
discussion, debate, etc.

• recites and shares poems, 
songs, jokes, riddles, tongue 
twisters, etc.

• responds to oral messages, 
telephonic communication in 
English and communicates 
them in English or home 
language.

• responds to announcements 
and instructions made in 
class, school assembly, 
railway station and in other 
public places

• reads a variety of texts in 
English/Braille and identifies 
main ideas,  characters, 
sequence of ideas and events 
and relates with their personal 
experiences

• reads to seek information 
from notice board, newspaper, 
Internet, tables, charts, 
diagrams and maps etc.

• responds to a variety of 
questions on familiar and 
unfamiliar texts verbally and 
in writing

• uses synonyms, antonyms 
appropriately deduces word 
meanings from clues in context 
while reading a variety of texts

• writes words/phrases/
simple sentences and short 
paragraphs as dictated by the 
teacher



Language Learning and Learning Outcomes

25
• read different kinds of texts 

such as prose, poetry, 
play for understanding 
and appreciationand write 
answers for comprehension 
and inferential questions 

• raise questions based on 
their reading

• interpret tables, charts, 
diagrams and maps and 
write a short paragraph

• think critically and try 
to provide suggestion/
solutions to the problems 
raised

• read/discuss the ideas of 
the text for critical thinking 

• use dictionary as a 
reference book for finding 
multiple meanings of a 
wordin a variety of contexts

• take dictation of words, 
phrases, simple sentences 
and short paragraphs

• understand the use of 
antonym (impolite/polite) 
synonym (big/large) and 
homonym (tail/tale)

• understand the gramma-
tical forms in context/
through reading e.g. Noun, 
pronoun, verb, adverb, 
determiners, etc. 

• understand the context 
for various types of writing 
such as  messages, notices, 
letters, report, biography, 
diary entry, travelogue etc.

• draft, revise and write 
in English/Braille with 
punctuation and with focus 
on appropriate beginning, 
middle and end

• uses meaningful sentences 
to describe/narrate factual/
imaginary situations in speech 
and writing

• refers to dictionary to check 
meaning and spelling, and 
to suggested websites for 
information

• writes grammatically correct 
sentences for a variety of 
situations, using noun, 
pronoun, verb, adverb, 
determiners, etc. 

• drafts, revises and writes short 
paragraphs based on verbal, 
print and  visual clues

• writes coherently with focus 
on appropriate beginning, 
middle and end in English/
Braille

• writes messages, invitations, 
short paragraphs and letters 
(formal and informal) and with 
a sense of audience

• visits a language laboratory
• writes a Book Review.
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• use ICT (Net, mobile, 
website, Youtube, TED 
talks, etc) to browse for 
information, for projects/
PPT, etc.

• look at cartoons/pictures/
comic strips with or 
without words, and talk/
write about them

• visit a language laboratory
• write a Book Review.
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Class VII (English)

Suggested Pedagogical 
Processes

Learning Outcomes 

The learner may be 
provided opportunities in 
pairs groups/ individually 
and encouraged to– 
• consciously listen to 

songs/poems/stor ies/
prose texts in English 
through interaction and 
being exposed to print-rich 
environment

• participate in different 
events/activities in English 
in the classroom, school 
assembly; and organised 
by different Institutions

• listen to English news and 
debates (TV, Radio) as 
input for discussion and 
debating skills

• watch and listen to English 
movies, serials, educational 
channels with sub-titles, 
audio-video materials, 
teacher reading out from 
materials and eminent 
speakers

• share their experiences 
such as journeys, visits, 
etc. in pairs/groups

• introduce self, converse  
with other persons, 
participate in role play/
make speeches, reproduce 
speeches of great speakers

• summarise orally and in 
writing a given text, stories, 
or an event

The learner–
• answers questions orally and 

in writing on a variety of texts
• reads aloud stories and recites 

poems with appropriate pause, 
intonation and pronunciation

• participates in different  
activities in English such as 
role play, poetry recitation, 
skit, drama, debate, speech, 
elocution, declamation, quiz, 
etc., organised by school and 
other such organisations

• engages in conversations 
in English with family, 
friends, and people from 
different professions such as 
shopkeeper, salesperson etc.
using appropriate vocabulary

• responds to different kinds 
of instructions, requests, 
directions in varied contexts 
viz. school, bank, railway 
station 

• speaks about excerpts, 
dialogues, skits, short 
films, news and debate on 
TV and radio, audio–video 
programmes on suggested 
websites 

• asks and responds to 
questions based on texts (from 
books or other resources) and 
out of curiosity
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• learn vocabulary associated 
with various professions 
(e.g. cook, cobbler, farmer, 
blacksmith, doctor, etc.)

• read stories/plays (from 
books/other sources in 
English/Braille) and locate 
details, sequence of ideas 
and events and identify 
main idea

• use material from various 
sources in English and 
other languages to facili-
tate comprehension and  
co-relation

• understand the rules of 
grammar through a variety 
of situations and contexts 
focussing on noun, pronoun, 
verb, determiners, time 
and tense, passivisation, 
adjective, adverb, etc. 

• interpret tables, charts, 
diagrams and maps, and 
incorporate the information 
in writing and speaking

• think critically on inputs 
based on reading and 
interaction and try to 
provide suggestions or 
solutions to the problems 
raised. (The themes 
could be social issues, 
environment problems, 
appreciation of culture and 
crafts)

• refer sources such as 
dictionary, thesaurus and 
encyclopedia to facilitate 
reading

• read text, both familiar 
and unfamiliar, and write 
answers for comprehension 
and inferential questions 

• reads textual/non-textual 
materials in English/Braille 
with comprehension

• identifies details, characters, 
main idea and sequence of 
ideas and events in textual/
non-textual material

• thinks critically, compares 
and contrasts characters, 
events, ideas, themes and 
relates them to life

• reads to seek information in 
print/online, notice board, 
signboards in public places, 
newspaper, hoardings etc. 

• takes notes while teacher 
teaches from books/online 
materials.  

• infers the meaning of 
unfamiliar words by reading 
them in context

• refers dictionary, thesaurus 
and encyclopedia to find 
meanings/spelling of words 
while reading and writing

• reads a variety of texts for 
pleasure e.g. adventure stories 
and science fiction, fairy tales, 
biography, autobiography, 
travelogue, etc. (extensive 
reading)  

• uses approprite grammatical 
forms in communication 
(e.g. noun, pronoun, verb, 
determiners, time and tense, 
passivisation, adjective, adv-
erb, etc.) 

• organises sentences cohere-
ntly in English/Braille with 
the help of verbal and visual 
clues and with a sense of 
audience
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• take dictation of a 

paragraph with a variety of 
sentence structures.

• draft, revise and write with 
appropriate beginning, 
middle and end, along with  
punctuation marks

• know the features of various 
types of writing: messages, 
emails, notice, letter, 
report, short personal/ 
biographical experiences 
etc.

• use ICT (Net, mobile, 
website, Youtube, TED 
talks etc) to browse for 
information, for projects/
PPT discussion, debate etc.

• attempt creative writing, like 
stories, poems, dialogues, 
skits etc.

• visit a language laboratory
• write a Book Review.

• writes formal letters, personal 
diary, list, email, SMS, etc.

• writes descriptions/ narratives 
showing sensitivity to gender, 
environment and appreciation 
of cultural diversity

• writes dialogues from a story 
and story from dialogues

• visits a language laboratory.
• writes a Book Review.
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Class VIII (English)

Suggested Pedagogical 
Processes

Learning Outcomes 

The learner may be provided 
opportunities in pairs/
groups/ individually and 
encouraged to– 
• participate in classroom 

activities/ school progra-
mmes such as Morning 
Assembly/extempore/deb-
ate, etc., by being exposed to 
input-rich environment

• speak about objects/ 
events in the class/school 
environment and outside 
surroundings.

• participate in grammar 
games and kinaesthetic 
activities for language 
learning.

• use English news (news-
paper, TV, Radio) as a 
resource to develop his/
her listening and reading 
comprehension, note-taking, 
summarising, etc.

• watch/listen to English 
movies, serials, educational 
channels with sub-titles, 
audio-video/multi-media 
materials, for understanding 
and comprehension.

• interview people from various 
professions such as doctors, 
writers, actors, teachers, 
cobblers, newspaper boy, 
household helps, rickshaw 
pullers and so on.

The learner–
• responds to instructions 

and announcements in 
school and  public places 
viz. railway station, market, 
airport, cinema hall, and act 
accordingly.

• introduces guests in English, 
interviews people by asking 
questions based on the work 
they do.

• engages in conversations 
in English with people 
from different professions 
such as bank staff, railway 
staff, etc. using appropriate 
vocabulary.

• uses formulaic/polite 
expressions to communicate 
such as ‘May I borrow your 
book?’, ‘I would like to differ’, 
etc.

• speaks short prepared 
speech in morning assembly.

• speaks about objects/ 
events in the class/school 
environment and outside 
surroundings.

• participates in grammar 
games and kinaesthetic 
activities for language 
learning.

• reads excerpts, dialogues, 
poems, commentaries of 
sports and games speeches, 
news, debates on TV, Radio 
and expresses opinions 
about them.
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• use formulaic expressions/ 

instructions such as ‘Could 
I give you…’ ‘Shall we have 
a cup of tea?’ to develop 
communication skills

• participate in individual 
activities such as introducing 
personalities/guests during 
school programmes.

• learn vocabulary associated 
with various professions 
and use them in different 
situations.

• read stories/plays (from 
different books/newspapers 
in education (NIE)/children’s 
section in magazines  in 
English/Braille) and narrate 
them.

• locate main idea, sequence 
of events and co-relate 
ideas, themes and issues in 
a variety of texts in English 
and other languages.

• use various sources from 
English and other languages 
to facilitate comprehension, 
co-relation and critical 
understanding of issues.

• interpret quotations, sayings 
and proverbs.

• interpret photographs/
sketches, tables, charts, 
diagrams and maps and 
incorporate in writing.

• think critically, compare and 
contrast characters/events/
ideas/themes and relate 
them to life and try to give 
opinions about issues.

• asks questions in different 
contexts and situations 
(e.g. based on the text/ 
beyond the text/out of 
curiosity/while engaging 
in conversation using 
appropriate vocabulary and 
accurate sentences)

• participates in different 
events such as role play, 
poetry recitation, skit, 
drama, debate, speech, 
elocution, declamation,  
quiz, etc., organised by 
school and other such 
organizations;

• narrates stories (real or 
imaginary) and real life 
experiences in English.

• interprets quotations, 
sayings and proverbs.

• reads textual/non-textual 
materials in English/Braille 
with comprehension.

• identifies details, characters, 
main idea and sequence 
of ideas and events while 
reading.

• reads, compares, contrasts, 
thinks critically and relates 
ideas to life.

• infers the meaning of 
unfamiliar words by reading 
them in context.

• reads a variety of texts for 
pleasure e.g. adventure 
stories and science fiction, 
fairy tales, also non-
fiction articles, narratives, 
travelogues, biographies, 
etc. (extensive reading) 
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• refer sources such as 
dictionary, thesaurus and 
encyclopedia for meaning in 
context and understanding 
texts.

• use grammar in context such 
as active and passive voice, 
reported speech, tenses, 
parts of speech, etc. 

• notice punctuation marks 
in a variety of texts and 
appropriately use in editing 
his/her own writing.

• understand the context 
for various types of 
writing: messages, notice, 
letter, report, biography, 
travelogue, diary entry, etc.

• take dictation of a passage 
with specific attention 
to words pronounced, 
punctuation and spelling.

• attempt various types of 
writing: notice, letter, report, 
etc as well as personal/
biographical experiences 
and extrapolative writings.

• use ICT (Net, mobile, website, 
Youtube, TED talks, etc.) to 
browse for information, for 
projects/PPT discussion, 
debate,  class seminar, etc.

• attempt creative writing, like 
stories, poems, dialogues, 
skits, dialogues from a story 
and story from dialogues.

• visit a language laboratory. 
• write a Book Review.

• refers dictionary, thesaurus 
and encyclopedia as refe-
rence books for meaning and 
spelling while reading and 
writing.

• prepares a write up after 
seeking information in 
print/online, notice board, 
newspaper, etc. 

• communicates accurately 
using appropriate gramma-
tical forms (e.g., clauses, 
comparison of adjectives,  
time and tense, active passive 
voice,  reported speech, etc.)

• writes a coherent and mea-
ningful paragraph through 
the process of drafting, 
revising, editing and 
finalising. 

• writes short paragraphs 
coherently in English/ 
Braille with a proper 
beginning, middle and end 
with appropriate punctu-
ation marks.

• writes answers to textual/
non-textual questions after 
comprehension/inference; 
draws character sketch, atte-
mpts extrapolative writing. 

• writes email, messages, 
notice, formal letters, 
descriptions/narratives, 
personal diary, report, 
short personal/biographical 
experiences, etc.

• develops a skit (dialogues 
from a story) and story from 
dialogues.

• visits a language laboratory.
• writes a Book Review.



2
Exemplars based on  
Learning Outcomes

The exemplars are created based on the understanding that 
learners should engage with text and related tasks. Some 
activities are suggested but the outcomes are broad having 
no direct one to one relation with the activity. The exemplars 
are developed on the idea that learners get exposure to 
language as well as variety of ideas. The activities can be 
modified to suit the interest, needs of the children with special 
abilities, and level of the learners. There is movement from 
simple to complex in all the exemplars. Teachers can create 
more exemplars. However, there should be opportunities of 
language use through interactions, writing, reading, and 
listening; both guided and independently for the learners.

The notes for teachers are mentioned in the exemplars. 
There is transition from simpler to complex questions. 
Learners are not expected to rote memorise the answers.
•	 The notes for teachers are mentioned in the exemplars.       

There is transition from simpler to complex questions. 
Learners are not expected to rote memorise the answers. 
As stated, the Learning Outcomes are not to be followed 
in sequence of their presentation. These can be achieved 
randomly later or sooner depending upon the opportunities 
and ambiance of learning.

•	 Learning Outcomes are an integral part of teaching 
and learning which propounds learners’ autonomy and 
independence in the process of learning. In simple words, 
a strategy of developing skills among learners to make 
use of their previous learning for better results in present 
situations of learning. 
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•	 The exemplars are contextualised because it is believed 
that learning is situated in contexts. There are some 
universal contexts as well, for example the stories based 
on universal values of peace, social justice, human rights, 
etc. are easier to comprehend no matter they may be 
from the unfamiliar remotest corners of the world. This 
handbook is meant to provide support to the teachers in 
enabling learners for achieving Learning Outcomes. 

•	 The exemplars will ensure competency building in  
English and suggests opportunities for meaningful 
engagement with language. The book ensures that 
learners develop an enquiring attitude towards the issues 
and express their opinion. The content of the handbook 
is selected from the perspective of learners’ familiarity 
with the material, appropriate to their age and interest. 
The learners can take up the tasks independently, with 
peers and in group. Similarly, self-assessment by the 
learners, peer assessment and group discussion are also 
suggested for the activities undertaken. The reading tasks 
and exercises are not directly based on the textbook but 
learners have acquainted once with ideas. Teacher can 
support the learning by providing relevant resources to 
the learners.

Designing the Exemplar
The exemplars provided in this section are developed with 
the objective of achieving Learning Outcomes. Different 
strategies are suggested for involving all the learners as per 
their needs, interest, and motivation of learning therefore the 
design of the exemplars is not the same. The exemplars are 
suggestive and teachers can modify and adapt as and when 
required. The following are the features of the exemplars; 
comprehension strategies are suggested based on reading 
the explicit and inferential meaning, grammar is context 
based so are the writing tasks. There is space for debate, 
discussions, and doing project for extended understanding 
of ideas and concepts.
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The teacher involves learners in decision making of 
classroom transactions and inputs to learners. This requires a 
lot of flexibility in the approach of the teacher and availability 
of resources and skills in hand and their attitude in setting 
a democratic ambience in the classroom by assigning roles 
and responsibilities to the learners. And, at the same time 
making them realise their right to question and express their 
opinions. In the context of exemplars for English language 
teaching learning, the teacher covers the text in three levels 
that is —

•	 before reading
•	 while reading

•	 after reading

Before Reading 

It is the planning before the reading of the text that actually 
facilitates comprehension of the learners. This aspect of 
teaching provides the planning and structure and purpose 
of what learners and teacher are going to do in the class. 
The essence lies in working together. This will also reflect 
on teachers’ language proficiency, knowledge, and discourse 
skills. For example —

•	 determining objectives of learning
•	 selecting suitable learning resources
•	 developing indicators of assessment, using learning 

outcomes
•	 modifying the content of the text book to make it suitable for  

the learners
•	 transcribing the text from video and audio recording
•	 making use of quick response codes provided in the 

textbooks
•	 consulting dictionaries and reference sources
•	 preparing cue cards, posters for the activities
•	 simplifying authentic texts by providing simple vocabulary, 

paraphrasing parts of the test
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While Reading
It is during the transaction of the text and the activities that 
the teacher faces the challenge of communicating to learners, 
understanding the responses of the learners in the most 
effective ways. The knowledge and the discourse skills come 
into play. During the process, discourse is jointly created by 
the teacher and the learners. The interactions lead to joint 
problem solving ventures between the teacher and learners. 
Throughout the process, the teacher draws the attention of 
the learners to language use by experimenting with new ways 
of communication. Language proficiency of the teacher lies in 
the fact that teachers’ effective discourse provides inputs in 
comprehension, critical thinking, and raising questions. The 
following are some of the classroom activities which call for 
proficiency in discourse skills of the teachers for meaningful 
realisation of the Learning Outcomes —

•	 explaining the goals of a lesson
•	 outlining the learner centric tasks and activities
•	 explaining the process of doing an activity
•	 using formulaic expressions and phrases for classroom 

management
•	 modeling the pronunciation of some words and expressions
•	 reading aloud, story narration from the text or excerpts from  

the text
•	 summarising passages, stories, and information based 

on passages
•	 asking and responding to questions 
•	 providing feedback in the form of strengths and 

weaknesses of the learners
•	 reviewing a lesson
•	 inferring meaning from the words, sentences, and 

expressions
•	 building tasks and activities on the responses of the 

learners

•	 providing cues for discussion and debates in the class

Here, it is important to add that it is not only the proficiency 
of the teacher in terms of effective pedagogy strategies and 
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discourse skill, it is how well the teacher maneuvers the skills 
for the benefit of the learners. Teachers are expected to adapt 
the complexity of their language to facilitate communication 
and understanding with their learners. The teacher may 
find that low proficiency learners are not participating in 
the dialogue hence some modifications are required to elicit 
responses from them perhaps flexibility of code mixing and 
switching in responding.

After Reading

The post reading activities are consolidated on the previous 
two activities of before reading and while reading. This stage 
is important for affirmation of learning which in absence 
of this stage may get washed away. The following are some 
reflective activities which may follow the post reading stage 
collaboratively between teacher and learners —
•	 work on the theme, perspective, and language skills 

involved in the text.
•	 gauge difficulties in terms of concept, language, cultural 

aspects, faced during the follow up of the lesson.
•	 planning for the extension of theme for example, exploring 

interdisciplinary themes.
•	 integrating of ICT, arts, and aesthetics.
•	 exploring inclusive perspective in terms of gender, 

environment, poverty, peace, and justice.

Suggested areas of assessment  

The teacher assesses learners 
on —
● originality of ideas
● consciousness about 
    contemporary issues
● classroom interactions
● project work

● participation in group work
 language skills — LSRW
● identifying and contributing 
   resources
● volunteering for different 
   tasks
● skills of organising events etc
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A self-assessment checklist
Self assessment by the learner provides inputs on self learning 
and clarifies the purpose of learning to the learner.
The learners can tick their options in the following format.
I read the story with the help of a peer or teacher.                 
I could not read the whole story because it was long.            
I could not read some of the words in the story.                     
I read the story.                                                                       
I understood only a part of the story.                                      
I could not understand the story because there are          
many dialogues.                                                                      
I understood the story with the help of my peers and 
teachers.                                                                                  
I could not understand the meanings of some words              
I can narrate the story in English.                                           
I cannot narrate the story in English.                                      
I can narrate the story making use of my language.               
I can draw pictures based on the story                                   
I understood the questions and answered them.                    
I understood some of the questions and answered them.       
I understood the questions but did not answer.                      
I could not understood the questions.                                     
I have heard or read a king’s story for the first time.             
I have heard or read similar stories earlier.                            
I like to participate in group activities.                                    
I do not like to participate in group activities because             
I do not get chance to speak.                                                   
I understood the story after the enactment of drama 
based on the story.                                                                  
I enjoyed participating in the drama.                                       
I helped in the enactment of the play.                                     
I want to participate in role play next time.                             
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2.1 A Legend of the Northland

Before Reading
•	 Ask learners if they have read or heard a story about an 

old lady, man, child, or demon who has been transformed 
into a bird or animal and reasons for the transformation.

•	 They can collect and narrate some stories in their own 
languages as well.

•	 Talk to them about the title. Give them some clues so that 
they can guess the story from the title.

•	 Teacher can spend two to three days on the above. The 
teacher must ensure that the learners are seriously 
participating. Ask them to write their responses in words, 
sentences. Give them ample time for reflection.

Read the poem engaging learners in conversation or 
activities. The poem can be divided into sections, but ensure 
that each section is complete in itself. 
   I. Away, away in the Northland, 

Where the hours of the day are few, 
And the nights are so long in winter
That they cannot sleep them through; 
Where they harness the swift reindeer
To the sledges, when it snows; 
And the children look like bear’s cubs
In their funny, furry clothes: 
They tell them a curious story —
I don’t believe ’tis true; 
And yet, you may learn a lesson,
If I tell the tale to you. 

Ask them to complete.
Northland is a place where;
nights are……..
days are ……….
children have to wear……..
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  II. Once, when the good Saint Peter
Lived in the world below, 
And walked about it, preaching, 
Just as he did, you know, 
He came to the door of a cottage, 
In travelling round the earth, 
Where a little woman was making cakes, 
And baking them on the hearth; 
And being faint with fasting, 
For the day was almost done, 
He asked her, from her store of cakes, 
To give him a single one

•	 St. Peter was travelling but, why was he travelling?
•	 He reached a cottage. Do you know whose cottage 

was it?
•	 What did he ask for?

 III. So she made a very little cake, 
But as it baking lay, 
She looked at it, and thought it seemed
Too large to give away. 
Therefore she kneaded another, 
And still a smaller one; 
But it looked, when she turned it over, 
As large as the first had done. 
Then she took a tiny scrap of dough, 
And rolled and rolled it flat; 
And baked it thin as a wafer ―
But she couldn’t part with that. 
For she said, “My cakes that seem too small
When I eat of them myself
Are yet too large to give away.” 
So she put them on the shelf.

•	 The lady baked so many cakes but why she could 
not give one cake to the hungry traveller?
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IV. Then good Saint Peter grew angry, 
For he was hungry and faint; 
And surely such a woman
Was enough to provoke a saint. 
And he said, “You are far too selfish
To dwell in a human form, 
To have both food and shelter, 
And fire to keep you warm. 
Now, you shall build as the birds do, 
And shall get your scanty food
By boring, and boring, and boring, 
All day in the hard, dry wood.” 
Then up she went through the chimney, 
Never speaking a word, 
And out of the top flew a woodpecker, 
For she was changed to a bird. 
She had a scarlet cap on her head, 
And that was left the same; 
But all the rest of her clothes were burned
Black as a coal in the flame. 
And every country school boy
Has seen her in the wood, 
Where she lives in the trees till this very day, 
Boring and boring for food. 

— Phoebe Cary

After Reading

Summarise the poem with learners.
•	 The poem is about an old woman and Saint Peter.

•	 Saint Peter visited the old woman in the guise of a beggar.

•	 He asks for food from the old woman.

•	 Old woman was greedy; she gave food to the beggar 
miserly.

•	 Saint Peter found her to be selfish because she had 
enough food but wanted to give him a smallest portion of 
food which she could not decide.
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•	 Saint Peter cursed her to become a wood pecker.

•	 And as a wood pecker, she had to bore and bore the trees 
for food.

•	 Ask learners to add more points.

Activity 1

Why do you think Saint Peter punished the old woman? 
Ask learners to locate the lines from the poem and write the 
answer in their words.

Clue

And he said, “You are far too selfish
To dwell in a human form, 
To have both food and shelter, 
And fire to keep you warm” 

Activity 2

Why was old woman cursed to become the woodpecker?
Have you ever watched a wood pecker pecking on the wood? 
If you have, then you must have seen how laboriously wood 
pecker taps on the wood to find the insects in the bark and 
crevices of tree trunks which it eats. 

Activity 3

The legends are traditional stories and are part of all cultures 
and literature. Collect such stories which you have heard 
and read. There is a common thread in these stories which 
have universal appeal because they remind us of human 
values. These stories become more important when there is 
erosion of these values.

The ballad A Legend of the Northland highlights the 
universal human value of sharing and not being self-centred. 
It is inhuman on the part of the old woman who had enough 
food but did not give to someone who is poor and hungry.

We come across such situations in our everyday life when 
people do not help each other even though they can do so. 
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Accident victims die on the road because passers by do not 
help them in getting medical assistance on time. Poor people 
die of hunger and rich do not come forward for their help.

Collect stories of people whom we call heroes because they 
have felt the pain of the poor and deprived and helped them 
in some way. You can find these stories in newspapers, news,  
books etc. Share them with your friends and on social media.

Activity 4

Observe the behaviour of your friends and describe them 
with following traits―

Boastful
Proud
Egoist
Calm
Understanding
Supportive
Sharing
Selfish
Helping
You can add more words and expressions as you reflect 

over the behaviour of your classmates.

Activity 5

The ballad describes Northland, a place where the days are 
short and nights are so long that people just cannot sleep for 
long hours.

It is an extremely cold region and when it snows heavily, 
people use reindeer sledges to carry out their daily work.

Teacher can show them some pictures of reindeer sledges, 
and of the Northland.

Ask learners to dramatise the story. Teacher can support 
them with the following―
•	 Writing a script

•	 Decide on props for the characters of the Saint and the 
old woman. 
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•	 You can also create a scenery to depict the ambience of 
the story. 

•	 Cut outs of reindeer sledge and woodpecker etc. (for 
special effects).

Knowing about 'Ballad'

•	 It is in the form of a story.

•	 It is about an old story.

This is a ballad. Ballads are the stories of a specific region 
so they reflect the culture and traditions of that region. 
Originally, ballads were accompanied with dance. Mostly 
ballads are narratives and contain a story. The story also 
highlights a value or a message that has significance as 
human value as suggested in this ballad.

They tell them a curious story ―
I don’t believe ’tis true; 
And yet you may learn a lesson
If I tell the tale to you. 

Collect and share such stories in different languages.
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2.2 A Never Ending Story

Before Reading

Activity 1

Can you think of a few words that you can relate to a king? 
Would you like to become a king? Why? How do you think 

a queen’s life is different from an ordinary man’s life?
Show the pictures of horses and army, castle, throne, 

crown, etc. Ask the learners to arrange in correct order and 
narrate the sequence of events. 

A note to the teacher
All of the above can be an individual or a group activity. Encourage 
your learners to use their mother tongue or home language to 
respond to the questions above. Provide either pictures, or words, 
phrases that the learners can respond to.

Activity 2

•	 Ask learners to recall a few stories about kings in English 
or mother tongue/home language or mixed code. Why 
does that story appeal to them?

•	 Can a king order someone to do anything that the king 
desires? For example, turn a plant into a money tree or 
transform a thief into a saint or ask someone to narrate a 
story that has no ending?

•	 Have you heard or read a story that never seems to come 
to an end? 

Now, read the story titled ‘A Never Ending Story’. 
Once there was a king. He was very fond of listening 

stories. He rewarded good storytellers. So, good storytellers 
used to come from far off places.

Once he announced, “I shall give a lot of money to a 
person who will narrate a never ending story. If the story 
ends, the storyteller will be jailed”.
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Many storytellers thronged his court to try their luck. The 
stories or the storytellers never went beyond one week. Many 
storytellers were defeated in their bid. All of them were jailed. 
They were very unhappy with the king.

One day a storyteller came and said, “I shall tell a never 
ending story.”

The king said, “Do you know the result if your story ends?”
The storyteller said, “I shall accept the jail gracefully but 

if my story never ends I shall not accept cash amount. Kind 
god has given me enough to eat.”

The king said, “Tell me your condition. If acceptable, I 
shall ask you to tell the story.”

The storyteller said, “If I tell a never ending story, you 
shall set free all the storytellers who have been jailed in their 
venture.”

The king agreed and asked him to start telling his story 
the next day.

The next day came. The kind sat in his stately chair. His 
courtiers were sitting with great patience. The storyteller 
bowed before the court and took his chair.

The storyteller started telling the story. He said that 
there was a farmer. He was very hardworking. He ploughed 
his fields at proper time. He watered his fields properly. 
He sowed the harvest at proper time. He weeded out  
the unwanted plants. He sprinkled proper manures at 
proper time.

Once he sowed bajra or millet crop in his field. The clouds 
rained at proper time. He ploughed his field properly. The 
crop was excellent. He winnowed the grains and collected it 
properly.

The farmer had no gunny bags. He stored the bajra-grains 
in a big store. The store had a big hole on its wall. Some 
sparrows flew in through the hole. They noticed bajra-grains. 
They were happy.

One of the sparrows took some grains in its beak and flew 
out with a fluttering sound. The next sparrow came. It also 
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took some grains in its beak and came out fluttering from 
the hole.

The storyteller repeated the sentence, “One sparrow flew 
in. It took some grains and flew out fluttering from the hole.”

The king was fed up with this sentence. He said, “Let us 
process further. What happened next?”

The storyteller said, “Sir, it will take the sparrow years to 
eat up the whole grains. The farmer will reap the next crop 
and will store in the same store. The next part of the story 
will start only when the sparrows have emptied the whole 
grains.”

The king was very much disappointed. The king accepted 
that the story would never end. He accepted his defeat and 
freed all the storytellers who were in the prison.

The storyteller was congratulated by all the storytellers 
for helping their fellow professionals.

While Reading 

You can encourage learners to read the story in small groups 
so that it is easier for learners to comprehend its meaning. 
This will ensure that the learners will find out the meanings 
of difficult words from their friends or dictionaries. Discuss 
the chain of events, characters, themes, etc.

Learners could be motivated to ask each other questions 
such as ―
•	 Why was the king unhappy with most of the storytellers?

•	 What punishment did the king give to the storytellers 
whose stories came to an end?

At this stage, the teacher should encourage learners to use more 
English and provide support if they are unable to do so. For 
instance, the teacher or learners could narrate the story in a simple 
manner or provide cue cards containing summary in brief or show 
or make them listen to an audio or video.
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After Reading

Role play or dramatisation

Activity

•	 Suggest and support learners to enact the story in the 
class or during school assembly. 

•	 Discuss with learners the preparation that is required 
for enactment like writing for the notice board, creating 
simple stage or marking a small area for enactment. 

•	 You can stick chart on the wall of the classroom for 
checklist. 

•	 Try to involve all the learners in major or minor roles and 
tasks. 

•	 This activity is for learning language skills, assess them 
on language skills, collaborative working, etc. during the 
process of enactment. 

Ask learners to read the story again, assign roles and copy 
or summarise and simplify the relevant dialogue on to cue 
cards which they may be allowed to use during dramatisation. 
They can also make use of props, music, drawings, etc. Or 
else, learners could take help from the teacher and create 
dialogue cue cards such as: 

Storyteller: Yes, my Lord but, only on one condition…
King: Tell me a story that…..

Creative Initiative

Activity 1

Ask learners to narrate (in English language or mother 
tongue or bilingual) their favourite childhood story that they 
have listened to or read. Learners now work in groups and 
write out the story, draw pictures or create a story board. 
Incase learners struggle with these activities, you can do any 
of the following ―
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•	 Give them six or seven sentences to develop into a story.

•	 Give them a picture or situation or words or sentences 
related to childhood, for example, sea shore: memories 
that the pictures and photographs evoke. 

Ask learners to predict what might have happened and 
write about it.

Activity 2

•	 Encourage learners to be creative in constructing the 
story.

•	 Here, you could introduce your learners to interesting ways 
of presenting their written stories such as dramatising  
the stories, audio or video recording of them, drawing 
illustration making of puppets and other craft activities, 
etc.

•	 In another activity, you can give them the ending of the 
story of the story and ask them to construct the beginning.

A note to the teacher
Please make sure that there is a gradual progression from Activity 
1 to Activity 2, keeping the multilevel of complexity of the activities 
and learners’ preparedness in mind. 
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2.3 A Piece of My Heart

Before Reading

Activity 1

Teacher introduces story with some connecting questions as 
suggested below. 

In groups, discuss the questions―
•	 What do you think is a beautiful thing?  Who do you think 

is a beautiful person?

•	 What are the qualities you feel are beautiful in a person? 
Discuss and list some of the qualities you think are 
beautiful in a person.

•	 What are your qualities which make others like you?

Now, give time to the learners to consolidate their answers 
and write down the important points. Ask one learner from 
each group to speak the views of the group. 

Activity 2

Now, in pairs, read the story of a young man who claimed 
that he had the most beautiful heart.

One day a young man was standing in the middle of the 
town proclaiming that he had the most beautiful heart in the 
whole valley. A large crowd gathered and they all admired 
his heart for it was perfect there was not a mark or a flow in 
it—yes, they all agreed it truly was the most beautiful heart 
they had ever seen.

Suddenly, an old man appeared at the front of the crowd 
and asked, “Why your heart is not nearly as beautiful as 
mine?” The crowd and the young man looked at the old 
man’s heart. It was full of scars. It had places where pieces 
had been removed and other pieces put in but they didn’t fit 
quite right and there were several jagged edges.  
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The people stared, “How he can say his heart is more 
beautiful?”, they thought. The young man laughed and said, 
“You must be joking. Compare your heart with mine.  Mine 
is perfect and yours is a mess of scars and tears.”

“Yes”, said the old man “yours is perfect looking but I 
would never trade with you.  You see, every scar represents 
a person to whom I have given my love; I tear out a piece 
of my heart and give it to them, and often they give me a 
piece of their heart which fits into the empty place in my 
heart, but because the pieces aren’t exact, I have some rough 
edges, which I cherish because they remind me of the love 
we shared.”

“Sometimes I have given joys of my heart away, and the 
other person hasn’t returned a piece of his heart to me.  
These are the empty gouges-giving love which is taking a 
chance. Although these gouges are painful, they stay open, 
reminding me of the love I have for these people too, and I 
hope someday they may return and fill the space I have been 
waiting. So now, do you see what true beauty is?”

The young man stood silently with tears running down 
his cheeks. He walked up to the old man reached into his 
perfect young and beautiful heart and ripped a piece out.  
He offered it to the old man with trembling hands. The old 
man took his offering, placed the man’s heart. It fit, but not 
perfectly as there were some jagged edges. The young man 
looked at his heart, not perfect anymore but more beautiful 
than ever, since love from the old man’s heart flowed  
into his. 

Post Reading

Activity 3

Teacher now asks the learners to go for global comprehension 
questions. She asks some questions. How was the story, A 
Piece of My Heart? Whose heart you feel now is the most 
beautiful one? Now, read the story again with your friend 
and think of the following questions.
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•	 The young man first felt that his heart is the most beautiful 
one because__________________________

a. his heart is neat and clean.
b. his heart is full of injuries.
c. his heart is young.

•	 The old man’s heart was full of________________  

a. injuries.
b. scars.
c. flowers.

•	 The old man’s heart is full of scars because______________

a. he gave love to others.
b. someone injured his heart.
c. no one liked his heart.

Activity 4

Teacher now asks their learners to rearrange the jumbled 
summary of the story in to coherent whole as a group work.

Group Work

Can you now read the story individually and rearrange the 
sentences to recreate the story? First one has been done  
for you.

One day a young man claimed that he had the most 
beautiful heart in the valley.

•	 His heart was full of scars.
•	 The old man said that his heart can’t be compared 

with the young man’s because the young man’s heart 
is perfect.

•	 The young man asked the old man to compare their 
hearts.

•	 Suddenly, an old man appeared and told the young 
man that his heart is the most beautiful one.

•	 The young man realised that the old man’s heart is 
the most beautiful.
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•	 The crowd did not believe the old man’s heart is the 
most beautiful one.

•	 Large crowd gathered around him and liked his heart.
•	 Old man said his heart is full of scars because he has 

given pieces to others as love. 
•	 He took a piece from his heart and gave it to the old 

man.

A note to the teacher
There can be more activities related to language and vocabulary. 
Teacher can decide if there should be more extensions if learners 
are interested.

Vocabulary

Activity 5

The story is about heart and heart related feelings. Here 
are some words which can friend with the word, ‘Heart’. 
Pick up the words and find how many words can go 
with the words given below.  

  _____________hearted_____________heart,____________

Create more activities with words and ask learners to use 
them in contexts. Learners may be asked to make use of the 
above collocations in the following writing task. 

Heart

ful

felt ty

ily ened
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Creative Initiative

Involve all the learners in writing. Give them ample time 
for writing. Share some experiences of diary writing with  
them. Instill confidence in them to write about a real incident 
and if they do not want to share with peers they are free to 
do so.

You have read the story of the young man and the old 
man with their hearts. Now, imagine that you are the young 
man who realised what a good heart is. You have come back 
from the market and you feel like writing your experience in 
you diary. Write your diary using clues given below.

 Today I was in the market–I claimed–my heart the most 
beautiful one– suddenly an old man– with scarred heart– he 
claimed his heart is the most beautiful one–he shows–how he 
gave love–and got back

Now write your diary

Dear Diary,
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________ 
__________________________________________________________
__________________________________________________________

Let us Listen 

Teacher can suggest to the learners to record the story in 
their voice and let them listen to each other’s recordings―
•	 Before recording, suggest them to read the story with 

emotions. 

•	 They can rehearse before recording — taking care of their 
pronunciation and voice modulation, etc. 
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•	 Develop a rubric with learners for example pronunciation 
should be comprehensible, when the story is read aloud 
for the listeners. 

•	 The narrator’s voice is natural. There are pauses at 
appropriate places. 

You can add more points to it.
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2.4 At the Grave of John 
Mildenhall in Agra

Before Reading
•	 What do you think India was like when Britishers first 

arrived in India?

•	 Who were the emperors of India?

•	 Which city was considered the capital of India?

In the year 1594,
Visiting first Lahore
And then the garden city of Ajmer,
Came a merchant adventurer
John Mildenhall by name
From London by the river Thame.
To Agra’s mart he bought
His goods and baggage; then sought
Audience with the great
Moghul, who sat in state
In vast red sandstone audience-hall.
We are pleased, Mr.Mildenhall,
‘To have you at our court,’ great Akbar said;
‘Your Queen is known to have an astute head’,
Your country many ships, and I hear
Of a poet called Shakespeare 
Who though not as good as Fazl or Faiz,
Writes a pretty line and does play on the side.
But tell us– when will you be on your way?
Most gracious King, I would like to stay
With your permission– for a while
Said the traveller with the Elizabethan smile.
To this request the Emperor complied.
John stayed, and settled down, and died.
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Over three hundred years had passed
When those who followed, left at last

— Ruskin Bond

While Reading

•	 Who is John Mildenhall? 

a. Astronomer
b. Merchant
c. Sailor

•	 Where is he from?

a. London
b. Thame
c. Ajmer

•	 Who is the queen mentioned in the poem?

a. Victoria
b. Elizabeth
c. Mary Stuart

•	 Who is Shakespeare?

a. Poet

b. Historian

c. Novelist

•	 Which Moghul is referred to in the poem?

a. Faiz
b. Fazl
c. Akbar

After Reading

Activity 1

•	 What do you think is “goods and baggage” indicated in 
line eight?

•	 Which Indian poets are mentioned in the poem and who 
are they compared to? Why?
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•	 “In vast red sandstone audience-hall”, where do you think 
the place was?

•	 After reading these lines, “Most gracious King, I would 
like to stay– With your permission– for a while” What do 
you think John Mildenhall asked the Emperor and why?

•	 What is the meaning of the phrase “Elizabethan smile” 
mentioned in the poem?

•	 What was the request mentioned by John Mildenhall to 
the emperor?

•	 What does this line, “When those who followed, left at 
last” indicate?

A note to the teacher
This activity can be done in group work or pair work. The teacher 
should discuss the lines specific to the questions to help the 
learners understand the comparison written by Ruskin Bond. 

Activity 2

Collect all the information 
related to John Mildenhall 
from different internet sites 
or books and create a timeline 
for his arrival and his stay in 
India.

Activity 3

Create a picture or a poster 
for the poem which reflects 
the theme of the poem for 
example, as is given in the 
cover page of the story ‘The 
Blue Umbrella’ written by 
Ruskin Bond.
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Activity 4

Learners have read about the cities in the poem At the Grave 
of John Mildenhall in Agra.

Ask the learners to prepare a brochure describing a town/
city/metropolitan city recently visited.

Later, teacher may have discussion with learners on-

	Kind of city visited 
	Historical signification
	Means of reaching
	Availability of civic amenities 
	Future of the city

Now, encourage the learners to write a poem on the city 
of their dreams.
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2.5 A Visit to Cambridge
(Heaven on Wheels, Honeycomb Textbook, Class VIII,

NCERT)
(This is a sample lesson plan. Teacher can use any number of 
exercises as per learner level or in groups of similar language 

competency.)

Before Reading
•	 Involve the learners in discussion about the problems 

faced by the people with special needs. 

•	 Shall we sympathise with or do something to empower 
people with special needs so that they can lead  
purposeful life?  

Activity 1

The teacher can initiate a discussion in the class― What 
are your feelings when you meet a person who is differently 
abled?
Here are some cues that the teacher can provide―
•	 pity
•	 charity
•	 sympathy
•	 want to ignore them
•	 can’t help them
•	 the person must stay at home
•	 the person must visit a doctor
•	 you welcome the person
•	 want to be friendly with them  

The teacher can ask learners to add more responses to 
the above.

Engage them in discussion on the following―
Do you think differently abled people feel left out and 

lonely? If yes, then what could be the reasons? If no, then 
share some experiences.
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While Reading

Activity 1

The class will move on to the clipping of Stephen Hawking 
(origin of universe @ youtube) whereby they will understand 
how he speaks or moves.

Brief outline of the chapter given below —
Two differently abled persons― Firdaus Kanga and 

Stephen Hawking meet and exchange views with each other 
on their disabilities and life in general. Ask learners to read 
the story in the textbook Honeycomb, Class VIII.

Ask learners to collect information about their physical 
challenges and achievements. The learners will go on jotting 
information on both Firdaus Kanga and Stephen Hawking as 
they read the chapter. For example―

Stephen Hawking Firdaus Kanga
Suffers from paralysis has brittle bones 
Cannot move anything except a 
finger  

Can move in a wheelchair, has 
to be careful 

Speaks by punching buttons 
which speaks for him

Can speak himself

Chairperson at Cambridge 
university and astrophysicist   

Writer and reporter, wants to 
meet Stephen Hawking

…………….…………….……… …………….…………….………

Activity 2

Ask learners to locate the answer from the text of the following 
statement:
•	 According to Firdaus Kanga, what are the expectations 

people have from differently abled people?

Cues 

1. And suddenly I felt weak all over. Growing up disabled, 
you get fed up with people asking you to be brave, as if 
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you have a courage account on which you are too lazy to 
draw a cheque. 

2. “A lot of people seem to think that disabled people are 
chronically unhappy,” I said. 

3. Stephen Hawking said he didn’t like people when they 
patronised him.
Ask them to add more to highlight some of his views and 

opinions.

•	 What makes Stephen Hawking a beautiful person?
Ask learners to read the text and locate and write the 

sentences and conversation from the text.
And, write the answer in their words.

ACTIVITY 3

Ask learners to find out the difference in their attitudes 
towards their own disability?

Example ― Teacher can highlight the dialogue “What 
do you think is the best thing about being disabled?” I had 
asked him earlier. ‘I don’t think there is anything good about 
being disabled.’

“I think,” I said, “you do discover how much kindness 
there is in the world.” 

The next focus of the teacher might be on the words which 
highlight their feelings, for example,

Strange, startled, weak, no choice, guilty, frustrated, 
anguished, laughing inside, amusing, shocking, shaken, 
relief, and exhilaration, foolish 

Stephen Hawking Firdaus Kanga
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Post Reading

Activity 1

•	 Teacher may ask the learners to find out words from 
the chapter and try to differentiate them into nouns, 
pronouns, adjectives, verbs. Tentative responses may be―

Journalist, brittle, brilliant, rushed, disembodied, 
disintegrating, exhaustion, buoyant….. 

Nouns Pronouns Verbs Abjectives Adverbs

ACTIVITY 2

Draw the attention of the learners to the following phrases 
from the chapter ―
	…….like a still photograph

	……..like a lantern

	Body is a claustrophobic room.

Here is an opportunity to familiarise them with examples 
of metaphor and simile. 

Activity 3

•	 The teacher and the class will work together to frame out 
an interview session based on the lesson and can even 
write it.
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FIRDAUS: ‘Do you think disabled persons are chronically 
unhappy?’

STEPHEN: ………………………………………………………”
FIRDAUS: ‘Are you annoyed when people come and disturb 

you ?’
STEPHEN: “……………………………………………………”
FIRDAUS: ‘What is the best thing about being disabled?’
STEPHEN: “……………………………………………………”
FIRDAUS: “How does he feel about being an inspiration 

for others?”
STEPHEN: “…………………………………………”
FIRDAUS: ‘What is your advice to disabled persons?’
STEPHEN: “………………………………………………………”

Creative Initiative

Divide the class in four groups and ask them to do the 
following activities ―

Group 1

Read the following lines from the text —
Olympics is a waste of time….
“….playing a Spanish guitar which was larger than I was 

and how gleefully I had unstrung it.”
Why did he play that guitar? Did he actually want to learn 

it or wanted to show people that he could do it or took it up 
as people around him were doing it? How relieved he was to 
unstrung it! Get them talk about something they had to do 
out of peer pressure and how they felt.

Group 2

Read the following lines from the text —
Similarly, Stephen Hawking says, “I haven’t been brave, 

I’ve had no choice.” Ask a few learners to talk about where 
they performed well under pressure. 
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Group 3

Read the following lines from the text —
“Is there any advice you can give disabled people…..”
“They can concentrate on what they are good at….” 
The teacher may ask them to focus on their own lives 

and think of any one instance where they did something out 
of their own interest (for example, Stephen Hawking being 
an astrophysicist) despite the hurdles they faced. Were they 
able to complete it? If yes, how they felt and if no, did they 
feel defeated or elated?

Group 4

Talk to people who are differently abled and collect their 
views on being differently abled. 

The teacher may even ask them to write it in any format 
they want. A sample graffiti wall is given for reference.

Project Work

Prepare a project on paper or power point presentation 
including at least two differently abled persons. 
You have to include their photographs, disabilities, 
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problems they may face due to their disability as well 
as their achievements for reference you may visit—  
www.disabledworld.com.
•	 Learners who are well versed with ICT may prepare a 

PowerPoint presentation on the same. Learners with  
basic competencies may do the project in groups of two 
or three

Evaluation points of the project (suggestive)-
1. Research work― 5 points
2. Presentation― 5 points
3. Relevance to the topic― 5 points
4. What do we learn from them― 5 points

Creating Worksheets
•	 Teacher and learners can create worksheets on grammar 

items, phrases, sentence structures, vocabulary, etc. 
Suggest these choices to learners and ask them to frame 
questions. The teacher will come to know about the 
interest and difficulty areas of the learners. The following 
work sheet is suggestive. Teacher and learners can decide 
when the worksheets can be used that is, in between or at 
the end of the discussions.  

Worksheet

1. Which is the right sentence?
“Cambridge was my metaphor for England.” To the writer―
a. Cambridge was a reputed university in England.
b. England was famous for Cambridge.
c. Cambridge was the real England.

2. The writer phoned Stephen Hawking's house from―
•	 the nearest phone booth.
•	 outside a phone booth.
•	 inside a phone booth.

3. Every time the writer spoke, he felt guilty because―
•	 he was not sure what he wanted to ask.
•	 he forced the scientist to use the voice synthesiser.
•	 he was face to face with a legend.
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4. “I felt a huge relief in the possibilities of my body” in the 
given context the highlighted words refer to―
•	 shifting in the wheelchair, turning of the wrist
•	 standing up, walking
•	 speaking, writing

5. Stephen Hawking is a famous―
•	 celebrity
•	 astrophysicist
•	 journalist

Vocabulary Development

Read the following words with prefixes ―
•			Disembodied  : dis + embodied 
•			Indifferent  : in + different
•			Unexpected  : un + expected

Fill in the prefix for the following words ―
1. ------------------ + possible
2. ------------------ + able
3. ------------------ + fortunate
4. ------------------ + possible
5. ------------------ + integrated
6. ------------------ + favorable
7. ------------------ + allowed.
8. ------------------ + advantage

•	 Complete the following sentences taking their appropriate 
parts from both the boxes below―

•		There was his 
assistant on the 
line...

tapping at a 
little switch in 
his hand

trying to find 
the words on his 
computer.

•		You get fed up 
with people 
asking you to be 
brave,...

and I told him I had come in a 
wheelchair from 
India.
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•		There he was... that there are 
people

on which you are 
too lazy to draw a 
cheque.

•		You look at his 
eyes which can 
speak,... 

as if you have a 
courage account

smiling with 
admiration to see 
you breathing still.

•		It doesn’t do 
much good to 
know...

and they 
are saying 
something huge 
and urgent

it is hard to tell 
what.
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2.6 Great Scientists

About the Unit

This unit is about two scientists namely Thomas Alva 
Edison and Homi Jehangir Bhabha. Mention the purpose of 
the activity (from 2.1) and ask the learners to attempt and 
complete the activities listed below ― 

S. No. Tasks/activities Purpose
1.1 A few questions on 

science
To test their general 
knowledge of Science

1.2 Watch a video on Thomas 
Alva Edison

To gather some information 
about the scientist

1.3 Read a poem on Edison Read and appreciate the 
poem

1.4 Frame questions on the 
poem

To assess their 
understanding of the poem

1.5 Pick out rhyming words 
from the poem

To appreciate the language 
used in the poem

1.6 Rearrange the jumbled 
paragraphs to get a 
summary of the poem

To assess their reading 
comprehension

1.7 Present the summary as 
a story

To practice speaking skill

1.8 Change the events of the 
story

To develop higher order 
thinking skills — creativity 
and imagination

1.9 Write a poem about 
yourself

Relating the poem to child’s 
life

2.1 Tell the class what 
you know about Homi 
Jehangir Bhabha

2.2 Watch a video on Homi 
Jehangir Bhabha

2.3 Read a passage about 
Homi Bhabha
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2.4 Present a brief summary 
of the passage

2.5 Play the role of Homi 
Bhabha and answer 
questions from the class 

2.6 Pick out the word/
phrase/line that you like 
the most in the essay and 
explain why you like it 

2.7 Name the scientists and 
great achievers who 
have contributed to the 
society from Thomas Alva 
Edison’s time to that of 
Homi Bhabha to today

2.8 Write a biography of one 
of the scientists or great 
personalities who most 
interests you the most 

2.9 Create individual/group/
class collages around 
scientists.

2.10 Write a reflective journal 

Thomas Alva Edison
Before Reading

Activity 1

Some science questions that your learners can answer in 
pairs are as follows ―

1. Why is the sky blue?
2. Why does the moon appear in the daytime?
3. How much does the sky weigh?
4. Which is the biggest planet in our solar system?
5. Dogs are herbivores. State whether true or false.
6. Which is the highest mountain on earth? 
7. How many bones do sharks have in their bodies?
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8. Which is the closest star to the earth?
9. The fastest land animal in the world is Zebra. State 

whether true or false.

Match these answers with the above questions ―
1. The sky looks blue but really it is made up of all the  

colours of the rainbow. 
2. The moon does not produce its own light. We can only 

see the moon when light coming from the sun is 
reflected off of its surface. This means that whenever 
the moon reflects the sun’s rays we can see it, even 
in the day time.

3. The sky weighs roughly 5.2 million billion metric tons 
4. Jupiter.
5. False, they are omnivores.
6. Mount Everest
7. Sharks have no bones in their bodies. 
8. The sun
9. False, it is cheetah.

Activity 2

Ask your learners to pair up and discuss the information 
they gathered from the video. 

Who is Thomas Alva Edison? What do you know about 
him?

Watch this short video to know more about Thomas Alva 
Edison ― 

https://www.youtube.com/watch?v=J39JgIDp7Jo

Reading

Activity 1

Ask your learners to read the poem given 
below silently ―   

Thomas Alva Edison, 
A most unusual boy, 
Never really bothered much 
With any childish toy. Thomas Alva Edison
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His teacher thought he couldn’t learn 
And sent him home from school, 
But Tommy’s mother knew for sure 
He wasn’t any fool. 

He worked as newsboy on a train, 
He learned to telegraph. 
The way he concentrated 
Made some people laugh.
 
Thomas Alva Edison 
Had inventions by the score.
In his laboratory 
He kept inventing more.

The phonograph, electric light 
(With fuses, sockets, too), 
A super storage battery, 
And movies, were a few. 

If not for Mr Edison 
How dull our lives would be! 
We might not have the radio, 
The X-ray or TV

— Vivian Gouled

After it has been read silently, a loud reading can be done 
followed by the given activities:

Activity 2

Ask your student to pair up and try to ask a few questions 
from each other based on the poem. The following clues 
might help them in asking questions―

•	 Who....
Answer: Thomas Alva Edison

•	 Why was he_ _ _ _ _ _ _ _ _ _ _ _ _?
 Answer: His teacher thought he couldn’t learn and sent 

him home from school.
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•	 What kind of_ _ _ _ _ _ _ _ _ _ _ _ _?

Answer: A most unusual boy.

•	 What was Tommy’s_ _ _ _ _ _ _ _ _ _ _ _ _?
 Answer: Tommy’s mother knew for sure he wasn’t any   

fool.
•	 What were_ _ _ _ jobs_ _ _ _ _ _ _ _ _?
 Answer:  He worked as a newsboy in a train. He learnt to 

telegraph.
•	 What were_ _ _ _ inventions_ _ _ _ _ _ _ _ _?
 Answer: The phonograph, electric light (with fuses, 

sockets too) a super storage battery, and movies were a 
few.

•	 How would_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _?

 Answer: If not for Mr. Edison, how dull our lives would be.

Activity 3

Let the learners pick out rhyming words from the poem and 
add a  rhyming word of their own. 

 Words    Rhyming words

•	 Boy  _____________,______________

•	 School  _____________,______________

•	 Telegraph  _____________,______________

•	 Score  _____________,______________

•	 Too   _____________,______________

•	 Be    _____________,______________

Activity 4 

Present the summary of the poem in jumbled paragraphs 
to the learners. Ask learners to arrange the paragraphs in a 
sequence. In case your learners feel hesitant to present the 
summary on their own, help or else move on to the activity 
given below.
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Creative Initiative

Read the passage below and attempt the given activities.
The first industrial research laboratory built in Menlo Park 
was a magnificent innovation. The quadruplex telegraph was 
his first big financial success. Then he didn’t turn back. He 
had more than thousand inventions patent by his name. 
Some of the inventions that greatly influenced life around  
the world included the long lasting electric bulb, motion 
picture camera, phonograph, electric power distribution, 
and many more.

He was taught telegraphy by the father of a child whom 
he saved from being struck by a moving train. This was his 
first job. Edison began his career as an inventor with some 
telegraphic devices but his first major invention that gained 
him notice was a phonograph. 

In school, Edison’s mind often wandered and his teacher 
found it difficult to handle him. This ended his three months 
of official schooling. His mother taught him at home. He also 
developed a hearing problem at an early age. He sold candies 
and newspaper in trains. Then, he started printing his own 
newspaper.

Activity 1 

Can your learner now present the summary to the class as 
a story? 

Activity 2

Thinking Differently

Let the learners think of two important events from the above 
story and explain how it could have been done differently. 
How do they think it would have changed the outcome of the 
story?

Activity 3

Do you want to write a poem about yourself?  Try rewriting 
the poem in the first person.
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Homi Jehangir Bhabha

Before Reading

Activity 1

Who is Homi Jehangir Bhabha? Tell the class what you know 
about him. 

Activity 2

Watch this video― https://www.youtube.com/watch?v= 
9GZkmGl4E8M

Pair up and discuss what you have understood about 
Homi Bhabha from the video.

Reading 

Activity 1

Read a passage about Homi Jehangir Bhabha who is 
considered the architect of nuclear science in Modern India. 

Dr Homi Jehangir Bhabha was proud but a charming 
and thoughtful person. He 
was soft-spoken and well 
dressed. He believed in 
gracious living and loved 
things which were beautiful 
and aesthetic. His interest 
spread beyond science to 
culture and art. He had an 
eye for detail, nothing 
escaped his penetrating 
eyes.

He did not want any 
friction between scientific 
culture and artistic culture. 
He always tried to bridge the 
gap between these two cultures. He believed in both science 
and art.

Dr Homi Jehangir Bhabha
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He was a great patron of art and music. He once dreamt 
of a career as a composer. He gave encouragement to modern 
painters, purchased their works and displayed them on the 
walls of the buildings of the Trombay Establishment. He 
was a lover of classical Indian music and never missed any 
good performance of leading artists. A man of many talents, 
he had a wonderful collection of paintings. He was also a 
great collector of works of art. He could talk with authority 
on painting, music, and nature, which he loved. He was a 
versatile genius.

He had a great love for trees and flowers. At his insistence, 
a number of trees were transplanted to the new premises of 
the Tata Institute. He saved many trees from the clutches 
of death. He was indeed a ‘Friend of the Trees’. When the 
construction work in Trombay was in progress, Bhabha 
spent many sleepless nights and finalised the layout for the 
campus. Today it is a home of loveliness, with vast lawns, 
shady trees, and multi-colour flowers. The Trombay Centre 
faces the sea on one side and a tall hill on the other. Nature 
is at her loveliest at Trombay. It is undoubtedly a living 
example of Bhabha’s taste for good things and love for the 
beauty of nature. 

After Reading

Activity 1 

Pair up and present a brief summary of the passage to your 
friend. 

Activity 2

Pick out the word/phrase/line that you like the most in the 
essay and explain why you like it. 

Activity 3

Write a biographical sketch of one of the scientists and great 
personalities who interests you the most.
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Creative Initiative

Activity 1

A student should come up before the class and pretend to 
be the character that is Homi Bhabha. He must answer 
questions from the class. 

Activity 2

Create individual/group/class collages around scientists.

Activity 3

Write a short reflective journal based on the following points ―
•	 What did you and your group do in today’s class?

•	 Write about what you liked most about today’s class. 

•	 Write about any part of the class which you found difficult. 

•	 Write what you would do differently next time. 

•	 Write about what you learned from today’s class. 

•	 List any questions you still have about the lesson.
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2.7 Flop Learns to Swim

Before Reading

Activity 1

The teacher can start with pictures of swimming. Ask learners 
to talk about them. Raise questions like ―

•	 Do you think they were born swimmers?

•	 How did they learn to swim?

•	 Is swimming easy or difficult?

•	 Have you seen animals swimming? Which animals?

•	 Do you have any experience of swimming?

Read the story.

Flop Learns to Swim

Flop, the penguin, was nervous. It was time for his first 
swimming lesson.

“Hurry up!” called Dad at the top his voice. “We don't 
want to be late.”

“Hey! What about breakfast?”, cried Flop. He was hoping 
he could distract Dad, then maybe he would forget about 
swimming. 

But Dad just said, “No breakfast till after swimming. 
Swimming on a full stomach will give you cramps.”

Down by the sea, Flop got cold feet. He tugged at Dad's 
flipper. “The water's f-f-f-freezing!” he said. “Let's go home for 
breakfast.” 

Dad took no notice. “The first thing to learn about 
swimming,” he began, “is to relax.”

But Flop didn't feel relaxed. He felt cold and wobbly. 
“What if I can't do it?”, he whispered. “Everyone will laugh.”

Just then a group of young penguins dived into the sea —
splish, splash, splosh-covering Flop with spray.
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“Brrrrr! Brrr!” Flop's beak began to chatter. “Please, Dad” 
he said, “I want to go home.”

But Dad was beginning to enjoy himself. “Never mind 
them,” he said, “Watch me!”

Flop shivered miserably on the shore and watched as Dad 
began his demonstration.

“Deep, splish, breaths, splosh, “Dad gasped. “Chin, 
Splish, up, splosh,” he called. “Now you try, Flop!”

Flop took a deep breath and waded towards Dad. But he 
tripped and fell beak-first into the water.

“Help! Help!” Yelled Flop. “I'm Drowning!”
Dad scooped Flop out of the water. He patted him firmly 

on the back.
 Flop choked and spluttered. “I don't want to do any more 

swimming today”, he whispered.
Now it was Dad's turn to choke and splutter. “Call that 

swimming?” he bellowed. “For heaven's sake, Flop, please try 
and concentrate!”

Flop tried harder and harder to swim. Dad tried harder 
and harder to teach him. But the harder Dad tried, the louder 
he shouted. 

“Please, Dad”, said Flop. “I'm not deaf. I just can't swim.”
Dad gave huge sigh and one last demonstration. But, it 

was no use. Flop just couldn't do it.
Dad waddled back to the shore. He sat down with a plop-

the picture of disappointment. 
Just at the moment, another father arrived in the bay. 

His young daughter was swimming strongly beside him.
Flop's dad groaned and put his head in his flippers.
Flop felt so sorry for his father that he did a very brave 

thing. He bobbed carefully out to sea until the water reached 
right up to his beak. Then he swam along... with one foot on 
the bottom.

“Look at me! Look at me!” quavered Flop.
“Well Done, Flop!” cried Dad, beaming. He started to strut 

proudly along the shore.



80

Teacher Handbook in English on Exemplars...

“Well done!” said the other dad. Then, he took a closer 
look at Flop's father.

“Why, it's old Shortie!” he boomed. “Haven't seen you 
since those terrible swimming lessons. Don't you remember? 
Our fathers nearly deafened us. In the end we went along 
with one foot on the bottom- just to keep them happy!”

“Ahem! Ahem! Ahem!” For some strange reason. Flop's 
dad couldn't stop coughing.

Flop was fascinated. Fancy that penguin calling his dad 
“Shortie”. And, fancy Dad swimming along with his foot on 
the bottom!

Flop began to feel more relaxed. He wriggled his toes in 
the water and gave a little chortle. Then, all of a sudden, he 
gave a great whoop of delight.

“I'M SWIMMING! I'M SWIMMING!” he cried. And, as he 
shouted, flop flipped on to his back and waved both feet in 
the air....just to prove it!

Activity 2

Talk about penguins. Show pictures of penguins. 
Let them discuss about penguins, their activities on land 

and water.

While Reading

The learners read a portion in pairs, one in the role of father 
and the other as Flop. The teacher can guide them to read it 
properly.

Flop, the penguin, was nervous. It was time for his first 
swimming lesson.

“Hurry up!” called dad at the top his voice. “We don’t 
want to be late.”

“Hey! What about breakfast?” cried Flop. He was hoping 
he could distract dad, then maybe he would forget about 
swimming. 

But dad just said, “No, breakfast till after swimming. 
Swimming on a full stomach will give you cramps.”



Exemplars based on Learning Outcomes

81
Down by the sea, Flop got cold feet. He tugged at dad’s 

flipper. “The water’s f-f-f-freezing !” he said. “Let’s go home 
for breakfast.” 

Dad took no notice. “The first thing to learn about 
swimming,” he began “is to relax.”

Now, the teacher can ask questions like ―

How was Flop feeling? Why?

 A discussion can follow. Connect with their experience 
when they felt nervous.

What did Flop do to distract his dad? Could he succeed?

 Ask learners if they engage in similar behaviour.

What was dad’s reply to Flop?

 There can be silent reading in groups. Answer to this 
question can be written and presented. 

Guess the meaning of ‘cramp’. 

 The learners consult a dictionary and see usage of this 
word. 

What is the meaning of ‘cold feet’? 

 The teacher can discuss the idiom.

Why did dad not listen to Flop?

 Learners discuss about dad’s effort to prepare Flop for 
swimming. 

	 Reading of second part takes place by learners. There can 
be loud reading followed by silent reading in groups. 

But, Flop didn’t feel relaxed. He felt cold and wobbly. 
“What if I can’t do it,” he whispered. “Everyone will 
laugh.”

Just then a group of young penguins dived into the 
sea — Splish, Splash, Splosh― covering Flop with spray.
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After reading, these questions can be asked —

Is behaviour of others important for one’s performance?

 Let the teacher discuss Flop’s fears with learners and 
compare with real life experience of fear of learners. Next 
question can be —

Do other penguins laugh at him? What do they do?
 Again, discuss if behaviour of other young penguins is 

supportive. Compare with the learner’s real life situations.

Let learners enjoy the sounds― Splish, Splash, Splosh. 
Suggest an activity at home with water in tub― splashing 
water with hands. 

A small role play can be helpful here in meaning making. 
The portion to be covered can be till Dad’s reaction, Flop’s 
drowning and Dad’s help in rescuing him.

Now in groups, let learners discuss the enacted scene.
Reading aloud of text by learners can take place — 

“Brrrrr! Brrr!” Flop’s beak began to chatter. “Please, Dad” 
he said, “I want to go home.”

But, Dad was beginning to enjoy himself. “Never mind 
them,” he said, “Watch me!”

Flop shivered miserably on the shore and watched as 
Dad began his demonstration.

“Deep, Splish, breaths, Splosh”, Dad gasped. “Chin, 
Splish, up, Splosh,” he called. “Now you try, Flop!”

Flop took a deep breath and waded towards Dad. But, 
he tripped and fell, beak-first into the water.

“Help! Help!” yelled Flop. “I’m drowning!”
Dad scooped Flop out of the water. He patted him firmly 

on the back.
 Flop choked and spluttered. “I don’t want to do any 

more swimming today”, he whispered.
Now, it was Dad’s turn to choke and splutter, “call that 

swimming?” he bellowed. “For heaven’s sake, Flop, please 
try and concentrate!”
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Flop tried harder and harder to swim. Dad tried harder 

and harder to teach him. But the harder Dad tried, the 
louder he shouted. 

“Please, dad,” said Flop. “I’m not deaf. I just can’t swim.
Dad gave huge sigh and one last demonstration. But, it 

was no use. Flop just couldn’t do it.

	 How does dad feel with Flop’s failure? Discuss the failures 
children face and parent’s reactions.

Learners and teacher read the text —

Dad waddled back to the shore. He sat down with a plop― 
the picture of disappointment. 

Just at the moment, another father arrived in the bay. 
His young daughter was swimming strongly beside him.

Flop’s dad groaned and put his head in his flippers.
Flop a felt so sorry for his father that he did a very 

brave thing. He bobbed carefully out to sea until the water 
reached right up to his beak. Then, he swam along, with 
one foot on the bottom.

“Look at me! Look at me!” quavered Flop.
“WELL DONE, FLOP!” cried dad, beaming. He started to 

strut proudly along the shore.
“Well done!” said the other dad. Then, he took a closer 

look at Flop’s father.
“Why, it’s old Shortie!” he boomed. “Haven’t seen 

you since those terrible swimming lessons. Don’t you 
remember? Our fathers nearly deafened us. In the end, 
we went along with one foot on the bottom— just to keep 
them happy!”

“Ahem! Ahem! Ahem!” For some strange reason, Flop’s 
dad couldn’t stop coughing.

Flop was fascinated. Fancy that penguin calling his dad 
“Shortie”. And, fancy Dad swimming along with his foot on 
the bottom!
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Flop began to feel more relaxed. He wriggled his toes in 
the water and gave a little chortle. Then, all of a sudden, he 
gave a great whoop of delight.

“I’M SWIMMING! I’M SWIMMING!” he cried. And, as he 
shouted, flop flipped on to his back and waved both feet in 
the air....just to prove it!

After reading aloud, learners read text silently in groups. 
Now, they reflect on these questions.
•	 What makes Flop try to swim with one foot on the bottom?

•	 What are Flop’s reactions to his Dad’s friend’s comment?

•	 How does Flop learn to swim at last?

Allow learners to discuss in groups about Flop’s success in 
the end. They can now write answers to the questions on the 
basis of group work. Each group can present answers. The 
teacher can give a final opinion on the answers of learners.

Creative Initiative

Activity 1

Learners summarise the story in groups and present their 
summaries. 

Activity 2 

Learners write about their experiences when they learn to do 
something.

This can be done in groups and later each group can 
present their experience.

Assessment
Peer assessment can follow. Each group can check the other’s 
written work and write their comments. Certain rubrics 
based on the activities already can be provided to learners by 
teachers to support assessment like ―
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•	 Have they understood the story?

•	 Experiences of the learners are written intelligibly in 
terms of logic and sequence.

•	 Use of appropriate vocabulary.

•	 Include elements of humour, feeling of failure, success, etc.

•	 The writing is comprehensible to the readers.

•	 Are sentences properly written?

•	 Is content meaningful?

Teacher can add more points depending upon the 
responses of the learners.

Learning outcomes ―
•	 Learners acquire ability to listen and respond to questions 

orally.

•	 Learners speak about their experiences.

•	 Learners read the text and identify main ideas and relates 
with their personal experiences.

•	 Learners refer to dictionary to check meaning and spelling 
and even listen to pronunciation of words and acquire 
correct pronunciation.

•	 Learners engage in loud reading to acquire correct 
pronunciation.

•	 Learners participate in activities like role play and group 
discussion.

•	 Learners use meaningful sentences to describe factual 
and imaginary situations in speech and writing.

•	 Learners raise questions based on their reading.



86

Teacher Handbook in English on Exemplars...

2.8 The Good Samaritan

Before Reading

Activity 1

•	 Who is a good Samaritan? Discuss the meaning with your 
friends, give an example. 

•	 Do you know any story where a person helps another 
person or a group of people help one another. Tell the 
story in English or a language that you are comfortable 
with. 

Activity 2

Watch this five minute video and try to construct a story based 
on it― https://www.youtube.com/watch?v=53Pqw20xK10. 
Parables of Jesus: Parables of Good Samaritan

Activity 3

Compare the story you created with the good Samaritan song 
given below:

On the Jericho road,
there were some real bad men,
saw a guy as he went by
and they said, “let’s rob him!”
And then they beat him up
and knocked him to the ground,
and when he was just half-way up
they knocked him right back down.

On the Jericho road,
there was a priestly man,
saw the guy as he went by
was he a neighbor then?
He didn’t pick him up
and carry him to town,
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he giant stepped and giant stepped
and giant stepped around

On the Jericho road
there was a Levite man
saw the guy as he went by
was he a neighbor then?
He didn’t pick him up
and carry him to town
he tip-py toed and tip-py toed
and tip-py toed around.

On the Jericho road
a good Samaritan,
saw the guy as he went by
was he a neighbor then?
He stopped to pick him up
and carried him to town
and paid a kindly inn-keeper
to keep him safe and sound.

•	 Based on your reading of the poem, can you tell the  
story now?

Activity 4

Vocabulary

Ask learners to find out the meanings of the following words 
expression from the poem. They can consult the dictionary.

1. Samaritan
2. Knocked him down
3. Just half-way up
4. Giant stepped
5. Safe and Sound

While Reading

Read the parable of ‘The Good Samaritan’. 
There once was a man walking from Jerusalem to Jericho. 
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He was alone and the road he followed was rocky, with 
many twists and turns. Suddenly, two robbers jumped out 
of nowhere. They attacked the man, beat him up and stole 
everything he had, even his clothes.

The man lay bleeding to death on the side of the road 
and along came a priest. When he saw the man, he was so 
shocked that he stood and stared. The man could barely raise 
his head to beg for help but the priest only backed away. He 
tried not to look as he passed him as quickly as he could. 
•	 Learners, what do you think happens next?

•	 Write the next part of the story in a short paragraph.

……………………………………......……………......……………….

………………………………………………………………….....……

…………………………………………………………….....…………

…………………………………………………………….....…………

…………………………………………………………….....…………

The man lay in the dirt moaning, until another man came 
along. He saw the man, all covered in blood and dirt and 
making funny noises in the ditch. He thought, “Oh, he looks 
terrible. I wouldn’t ever want to touch him. Besides, I’m sure 
he’s no one I know.” And, he passed him by as well. 

Who, do you think, comes next?
Guess and write the next part.

……………………………………......……………......……………….

………………………………………………………………….....……

…………………………………………………………….....…………

…………………………………………………………….....…………

…………………………………………………………….....…………

Then a Samaritan came walking along the road. The man 
who lay in the dirt was a Jew. Samaritans and Jews had been 
enemies for hundreds of years. Yet, the Samaritan came over 
to him. Very gently, he lifted the man’s head and brushed the 
dust out of his mouth. He took some water and cleaned the 
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man’s eyes and gave him some to drink. He put wine on his 
wounds to clean them and make them heal quickly. Then, he 
carried the man and put him on to his donkey and brought 
him into town. 

“There,” the Samaritan gave some money to an innkeeper 
and said, “Put him in a clean bed and spend whatever you 
need to take good care of him until he is strong again.” 

“Now tell me,” Jesus added, “which of these three men 
was a true neighbour to the man who was robbed?”

The expert in Jewish law did not need to think very long. 
He said, “The one who helped him, of course.” 

Jesus then told him. “Then go and do just the same.” 
Those who heard Jesus tell this story knew that he 

wanted his followers to love everybody, especially strangers 
and those who are in need of help.

After Reading

Activity 1

Based on your reading, state whether the following statements 
are True or False.
1. The first traveller gave the robbers a good fight. (True/

False)
2. The man suffered serious injuries. (True/False)
3. The sight of the wounded man frightened the priest. 

(True/ False)
4. The fourth traveller had noble and generous feelings. 

(True/ False)
5. The Samaritan was well-to-do. (True/ False)

Activity 2

Group Work 

Learners sit in small groups and discuss the following 
questions―

1. Describe the pitiable state of the man.
2. “I don’t want to dirty my hands,” Who said this? To 

whom? 
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3. “I’m sure he’s no one I know.” Was this a good reason 
not to help the wounded man? Justify your answer. 

4. Who helped the wounded man? 
5. Did this man have a reason not to help the wounded 

man? If so, what was it? 
6. There was something special in this man’s act of 

kindness. What was it? 
7. What first aid did the Samaritan give the wounded 

man? What was the beast of burden in the ancient 
days? 

8. The Samaritan was well to do. Give two reasons for  
this after reading the text. 

9. Who narrated this parable? 
10. What moral lesson did Jesus teach through this 

parable?

Activity 3
The teacher can help learners examine the three worlds of 
text―background, textual, and contemporary meaning of the 
passage―using guided questions as suggested below ―
1. The world behind the text― Who wrote this passage? 

When was it written?
2. The world within the text ― 

a. Summarise the plot.
b. Are there any examples of imagery, simile, metaphor, 

etc. used in the passage?
c. Is there any scene that is memorable?

3. The world in front of the text: What is the meaning of the 
parable of the good Samaritan for people today?

Activity 4

Visual study of the passage

Study the picture given below that explores the narrative of 
the good Samaritan. How much does this visual represent or 
deviate from the original passage?
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Source: https://hubpages.com/education/Classroom-Activities-for-
Luke-1025-37-The-Good-Samaritan

Grammar: Conjunctions and Linkers 

Copy a sentence each from the story with the following 
conjunctions and linkers ―

a. and
b. but
c. when
d. so...that
e. as
f. until
g. who
h. which
Why are these conjunctions and linkers used? See the table 

below that lists the purposes for which such conjunctions 
and linkers are used.
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Creative Initiative

Activity 1
•	 Learners take different roles (for example; Traveller one, 

Traveller two, etc.) and read the story aloud as effectively 
as they can with voice modulation, facial expressions, etc. 

•	 Role play allows for closer engagement with the story. 
The best way to do it is to transpose the text into a 
contemporary situation.

•	 After reading the story of the good Samaritan, think of a 
modern situation that best resembles the plot.

In groups of six, write a script, and present your drama, 
using costume and background music.

Activity 2

Draw images to illustrate the concept of good Samaritan. An 
example is given below:

Treat others as you 

want to be treated
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Prepare dialogues based on the story, write a script, and try 
to act out the story. 
……………………………………......……………......……………….
………………………………………………………………….....……
…………………………………………………………….....…………
…………………………………………………………….....…………

Activity 4

Do you know any organisation that makes its living charity, 
mercy or compassion? Can you a present a brief profile of the 
organisation?
……………………………………......……………......……………….
………………………………………………………………….....……
…………………………………………………………….....…………
…………………………………………………………….....…………

Activity 5

Read the poem given below and summarise it. 
Little children, never give 
Pain to things that feel and live.
Let the gentle robin come 
For the crumbs you save at home. 

He’ll repay you with a song. 
Never hurt the timid hare 
Peeping from her green grass lair.

Let her come and sport and play 
On the lawn at close of day.
The little lark goes soaring high 
To the bright windows of the sky.
Singing as if ‘t were always spring 
And fluttering on an untired wing 
Oh! Let him sing his happy song 
Nor do these gentle creatures wrong. 

―Anonymous
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Glossary

Robin : a small brown bird marked with red on its breast 
Crumb : a very small piece of bread, cake, etc. 
Hurt : cause pain to a person’s body or mind
Timid : easily frightened
Hare : an animal like a rabbit but slightly large and with 
   longer ears 
Lair : the place where a wild animal rests 
Lawn : a piece of land covered with grass
Lark : a small brown bird that is noted for its singing 
Soar : fly high in the air 
Spring : the season in which flowers, leaves appear 
Flutter : (of birds) flap the
You can add more words after discussion with learners.
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2.9 The King’s Ministers
A note to the teacher

Teacher can engage learners in the following suggestive activities 
as a support to understanding the selected text and eliciting views 
of the learners. Glossary and in-text questions are also given 
to facilitate comprehension. These can be modified as per the 
requirements of the learners. 

Before Reading

Activity 1

1. Read the title of the story. Who do you think is the king 
in this story? 

2. Who do you think are the ministers? 

Activity 2

Do you know any story about kings and their ministers? 
Narrate one such story in English or in your mother tongue 
or home language. 

Let us read the story now. 

Part 1

There was a lion who was the king of the forest. He was fierce 
and strong. “A king must have ministers to help him,” the 
lion thought one day. And he called a fox. 

“You are known to be very wise and clever. I want you to 
be my Home Minister.”

“I thank you for this honour, Your Majesty,” said the 
fox. Then, the king called a leopard and said, “You are 
known to be very alert and swift-footed. You’ll be my 
Defence Minister.” 

Glossary
swift-footed: fast in walking and running; swore: promised 
something very seriously; prey: animal or bird hunted for food; 
having his fill: eating as much as he could 
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“Thank you, Your Majesty,” said the leopard. The next to 
be called was a crow. “You can fly high in the sky, so you’ll 
be my Minister for External Affairs.” 

“I am grateful to you, Your Majesty,” said the crow. The 
three ministers swore to remain loyal to the king and the lion 
in return promised to give them food and protection. 

When the lion went hunting, they helped him to find the 
prey. After having his fill, he would leave the remains for 
them. Thus, they always had enough to eat. 

One day the crow said to the king, “Your Majesty, have 
you ever eaten a camel? It is very tasty.” The lion had never 
seen a camel, but he liked the idea of tasting camel. 

“Where can we get a camel?” the king asked. “I have seen 
a lone camel in a desert. It looked very fat and big,” said  
the crow.

Next morning, the lion and his three ministers set off for 
the desert. They had to travel for miles. At last they reached 
the desert. The hot sand of the desert burnt the lion’s paws. 

“Stop!” roared the lion. “Let’s go back to the forest. I don’t 
care for eating a camel.” The three ministers didn’t want to 
lose this opportunity of enjoying eating a camel. But, they 
could eat it only after the lion had killed the camel. 

Glossary
lone: without companion; set off: begin a journey; paw: the foot of 
an animal that has claws or nails; off: away

•	 Learners, did the lion reach the place where the camel 
was? Why do you think so? Give reasons for your answers.

Part 2

The clever fox at once thought of a plan. Off he ran and came 
to the place where the camel was sitting. “Hello, friend!” he 
said to the camel. “How lucky you are! Our king has invited 
you to his court. Now, please hurry up and come with me.” 

“I haven’t heard of any king,” said the camel. “I know only 
my master for whom I carry heavy loads across the desert.” 
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The fox said, “Our king is the brave lion. He has killed 
your cruel master, and now you’re free. The good king has 
invited you to come and live with him in the forest.” 

The camel followed the fox happily. When they reached 
the lion’s camp, the crow and the leopard were surprised. 
Even the lion was pleased in spite of his burnt paws.

The camel was presented to the king. 
“Get on the camel’s back, Your Majesty,” said the fox. 

“We’ll return home first.” 
The lion at once jumped on the camel’s back. The leopard 

and the fox sat behind him. With the crow flying ahead as a 
guide, they reached the forest all hungry and tired. 

The three ministers looked at the camel with greedy eyes. 
The lion knew what his ministers were thinking.

He turned to the camel and said, “Friend, I must thank 
you for saving my life. You are welcome to live with me in my 
forest as long as you like. I promise you my protection.” 

The ministers were shocked to hear this. They had all the 
time been longing to eat a camel. But, they said nothing as 
they were afraid of the king. 

The lion, too, was feeling very hungry. But, his paws were 
badly burnt and he couldn’t go to hunt by himself.

“O Fox, Leopard and Crow!” he said, “Don’t you see I 
am tired and hungry? Go at once and get me some food.” 
The ministers had to obey the king. So they went, but not 
very far. They sat down under a tree to discuss what to do. 
The fox came up with a clever plan. The others agreed to 
it. And back they went to the king. Bowing low, the crow 
stepped forward first. “Your Majesty,” he said, “we are sorry 
that we’ve found no food. But we can’t let you starve. I 
am your most faithful servant and you can eat me. It’ll be 
my pleasure if I can satisfy your hunger.” The fox at once  
pushed the crow aside and said, “O King! Please eat me 
first. I have more flesh than the crow.” Then the leopard 
rushed in and said, “I’m even bigger, Your Majesty. You can 
eat me first.” 
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Glossary
Protection: safety from harm; long (v): want; very much come 
up with: find suggest; starve: die from hunger; pounce: make a 
sudden attack 

The camel was deeply moved by the loyalty shown by the 
three ministers. He too thought it his duty to offer himself 
as food for the king. “Your Majesty,” he said, “these three 
ministers of yours can be so useful to you. Therefore, I pray 
that you eat me instead.” Hardly had the camel spoken these 
words when the three ministers got ready to pounce on him. 
But, the lion stopped them immediately and said, “You’re all 
so true and faithful to me. I’m deeply touched by your offers, 
and I accept them all. I shall eat all of you, but in the same 
order in which you offered yourselves.” The ministers looked 
at each other. There was no moment to lose. Away flew the 
crow! Away ran the fox! And, away fled the leopard! The lion 
had a hearty laugh. He turned to the camel and said, “You 
have proved my most loving and loyal friend. You shall live 
with me all your life. No harm shall ever come to you.” And 
the two lived on happily together. 

Flee: run away hearty: loud and cheerful     

After Reading

Activity 1

Answer each question briefly ― 
•	 Who did the lion make his Home Minister and why? 
•	 Who was made the Defence Minister and why? 
•	 Why the crow was made the Minister for External Affairs? 
•	 What promise did the three ministers make to the king? 
•	 What did the king promise to do for his ministers? 
•	 What did the crow tell the lion about the camel? 
•	 Who brought the camel to the lion and how?

•	 Why did the lion feel grateful to the camel? 
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•	 Why did the lion ask his ministers to get him some food? 

•	 Who do you think proved most faithful to the king? 

Activity 2

How is this story relevant even today?

Activity 3

Write down the words used to describe the following animals 
and birds ―

Animals Description 
Lion 
Fox 
Leopard 
Crow 
Camel 

Activity 4

Some possibilities are suggested for speaking. The first 
part is suggested, learners can continue with elaborating 
the dialogue, followed by speaking. Read the dialogue given 
below aloud. Take different roles and role play the dialogue. 

Lion: “I’m the king of the forest. I want ministers to help 
me. Dear fox, you are very wise and clever. Can you be my 
Home Minister?” 

Fox: “Sure, Sir. Thank you for this honour.” 
Lion: “My dear leopard, you walk and run very fast. Can 

you become my Defence Minister?” 
Leopard: “Certainly, Sir. I’m proud to be one of your 

ministers.” 
Now, continue the dialogue.

A note to the teacher
In this exemplar, glossary is provided in between the created 
sections of the story. This will give support to learners who are 
dependent upon meanings of unfamiliar words for understanding 
the text.
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2.10 Reading Comprehension
A note to the teacher

The following are two passages for reading comprehension 
and related activities. Learners can be engaged in 
discussion after they read the passages. These passages 
are about current issues and learners are most likely to 
be aware. Ask them their experience of reading a passage 
as how do they find it different from reading a story. The 
activities are suggestive hence these can be modified. You 
can create new activities involving learners.

(i) The idea of zoos... 

The idea of zoos began as a way to amuse people by displaying 
“curiosities” from nature collected from around the world. By 
and large, unfortunately, most now aspire to educate their 
visitors through the use of elaborate signboards and spacious 
exhibits that mimic natural habitats. Only a small handful 
of zoos in the world actually use the funds and interest 
that their zoos garner to help conserve animals in the wild. 
And again, only a small handful actually breed endangered 
species in captivity with the aim of releasing their offspring 
back into their native habitats.

Choosing a place with a moderate climate is vital for 
locating a zoo. It is also important to only keep animals that 
do well in the prevailing climate. For instance, it would be 
foolish to keep polar bears in a tropical country or animals 
adapted to humid climates in a place with extremely dry 
weather. While it is now understood that enclosures in most 
zoos in India still lack enough enrichment, that is, features 
that provide exercise and amusement to the animals to keep 
them fit and stave off boredom. This is extremely important 
for the physical and psychological well-being of animals in 
captivity, and cannot be emphasised enough.

A state of the art animal hospital and vets trained in wild 
animal care are also absolute necessities.
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You may ask the learners the following questions —
•	 What was the idea of creating zoos?

•	 Why is the modern trend of educating the visitors  
not good?

•	 What does the author expect from the zoos?

•	 Why according to the author is the climate of  the place 
for opening the zoo, important?   

•	 What is lacking in most of the zoos in India?

•	 What is important for the physical and psychological well 
being of the animals in the zoo?

Tick the correct answer.
A state of  the art means ―

a. the most recent ideas, technology, methods etc.
b. old and traditional ideas and methods.
c. knowledge and practices of  a culture.
d. inventions in information and communication 

technology.

Words and expressions

Stave off  means to ward off, to keep away.
•	 Make sentences using 'stave off' in connection with 

following words, for example — The management planned 
to stave off difficult decisions during severe drought.
boredom  ―
starvation ―
extinction  ―
disaster  ―
pollution  ― 

•	 Find the antonyms of the following words in the passage―

Extremely dry
Fortunately
Free
Domestic animals
Protected
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Reflection

•	 Have you visited a zoo? Share your experience with  
the class.

•	 Organise a debate on the following―
•	 Jungle is home to animals, birds, and insects.

•	 Should we cage animals for our entertainment?

(ii) In the heart of Panna Tiger Reserve...

In the heart of Panna Tiger Reserve, Girwar Singh, a young 
forest guard with the Madhya Pradesh Forest Department, 
has been up the whole night. “The tigress was teaching her 
young cubs to hunt a chital and they were running around 
everywhere.” Singh is one of an army of foot soldiers following 
Panna’s most precious residents― 11 radio-collared tigers—
night and day through deep valleys and gorges. Singh is in 
charge of two tigers called T1 and P141. The periodic tic-tic 
sound of the radio collar sending out a signal to the antenna 
he holds above his head lets Singh know that the tiger  
is safe.

This young man has a ring side view of tiger conservation, 
tracking the big cat and learning more about its mysterious 
life. But, his duties involve physical and mental stress: he 
cannot afford to ever lose track of his animals. Sometimes 
there is panic, if he can’t hear the sound, it means either 
the tiger has wandered off into a valley or the radio collar is 
not working. He must then alert the senior officials and an 
arduous effort begins to bring in the wildlife veterinarian and 
tranquilise the 250-pound big cat to replace its radio collar.

Man vs beast

A few years ago, a tiger strayed out of Panna into a village 
nearby and was finally found in a flooded paddy field, making 
rescue operations formidable. “We had to tranquilise the tiger 
in an open field that had many wells. It was raining. The tiger 
could have fallen into any of the wells during the darting 
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exercise. So, we surrounded the tiger with tame elephants, 
then tranquilised him. By now, hundreds of people had 
gathered around and we had to call the police in. This had 
happened during Durga Puja and people thought the animal’s 
presence was auspicious and started throwing coins on the 
tranquilised tiger, even as we put her on a stretcher and 
carried her on to a tractor. Imagine, in this sea of people, if 
the tiger had woken up and attacked someone!”
•	 Who is Girwar Singh and what are his duties?

•	 Why is Panna famous? In which state is Panna located?

•	 Who according to the writer, are the precious residents 
of Panna?

Tick the correct answer.
1. The radio is fitted around the tiger―

a. so that the tiger can have a source of amusement.
b. so that tiger can be hunted.
c. so that tiger can be tracked for their safety.
d. so that tiger is not killed.
e. when the forest guard has to alert the other forest 

officials.
f. when the tiger is given sedatives (medicine to sleep or 

become unconscious for sometime).

Reflect and write

Ask learners to expand the following idea into a paragraph—
Imagine in this sea of people, if the tiger had woken up 

and attacked someone.



3
Activities 

Exemplar activities for Upper Primary Learners
A general note to the teacher: Given below are some stand 
alone language activities and games which we (the teachers) 
could use in our upper primary classes to develop learners’ 
LSRW skills along with higher order thinking skills. We may 
modify these activities or games according to the specific 
needs of our learners as well as expand them thematically or 
skill-wise. Learners at the upper primary stage would enjoy 
fun-filled activities that allow them to be creative, involve a 
lot of physical activity, pair as well as group-work. Therefore, 
we could think about ways of using the (teaching-learning) 
space more creatively, of exploring innovative learning aids 
as well as teaching methods.



106

Teacher Handbook in English on Exemplars...

3.1 Solving the Jigsaw Puzzle and 
Craft Activity

Activity 1: Solve the Jigsaw puzzle!

Objective

To put pieces of a puzzle correctly and complete a picture 
inculcates logical thinking, develops alertness, and dexterity. 
When done in a group, it can also help children develop 
collaborative skills and learn team work as they converse 
naturally, share ideas and collectively solve a problem!

Nature of activity: Group work
Materials required
8–10 pictures, each cut into pieces that may be joined in 
order to make a complete picture, a board on which a rule-
chart could be pasted and a blackboard on which a help-
box may be drawn containing words and phrases in English 
(along with their meanings in Hindi if required) that the 
children may take help from while solving the puzzle and 
subsequently while discussing about the picture.
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Suggested Procedure
1. Divide the class into groups of four or five.
2. Distribute one set of picture cut-outs to each group.
3. Explain that the groups will get limited time (for example, 

10 minutes) to solve the puzzle. 
4. The rules written on the board have to be followed by 

children before they start solving the puzzle so provide 
them time to read and understand the rules. A sample 
rule-chart is provided below:

Rules
1. Start and finish within the time given.
2. Every group-member must participate.
3. Try and use as many words and phrases from the 

help-box as you can.
4. After completing the puzzle, discuss and think of at 

least five sentences related to the picture.
5. The team that finishes the task first and announces 

it, will get the opportunity to present its task to the 
class.

6. The class will collectively decide the winner-group 
based on the time taken to solve the puzzle and the 
sentences made on the final picture.

(*We may alter/add/delete the rules according to our own requirements. 
The learners could also be involved in setting the rules).

5. Make a help-box on the blackboard containing some 
English words (and if required, their meanings in Hindi) 
that the children may use while doing the activity. 
Encourage them to speak in English. A sample help box 
is provided below:

Help box
While joining the pieces, while discussing about the picture

•	 this piece/this one (yeh wala) I think the picture 
shows... (Mujhe lagta hai  
ki picture/photo mein)

•	 that piece/that one (woh wala) We can talk about...
(Hum bol sakte hain ki)
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•	 wrong (galat)/ correct or right (sahi) Let us speak on...(Hum 
bata sakte hain ki)

•	 not sure (pata nahi) The picture describes... 
(Pic dikha rahi hai/
darshati hai)

•	 join (jodo)/remove (hata do)
     /replace

I have an idea...(Mera 
sujhav hai ki)

•	 may I try/let me try Do you agree?
•	 sorry/please/thank you What do you think?

(*We may modify/create a help-box according to the  
specific needs of our learners).

6. Invite some groups to come and share their responses 
beginning with the team that finished first.

7. Providing peer feedback enables learners to learn how to 
analyse, evaluate, and offer criticism. Let the entire class 
participate in declaring the winner-group based on some 
criterion or rubric. For instance, in the above illustrated 
activity, the learners of the class are supposed to collectively 
decide the winner based on how quickly the puzzle was 
solved by a particular group and how well the presentation 
was made by them. We may provide learners a simple rubric 
for evaluation of picture description such as creativity, 
presentation skills, participation of every member, etc. 

Possible Variations
	Considering that we will have learners with mixed 

learning abilities, we may modify the activity as per 
our requirements. For instance, learners maybe 
encouraged to share English words and phrases 
about the picture in case they are unable to compose 
full length sentences. Similarly, allow learners to read 
out written sentences that they compose in case, 
they are hesitant speakers of English. We may also 
allow them to code-mix, code-switch, or speak in 
their mother tongue. Alternatively, the more proficient 
learners maybe encouraged to go beyond constructing 
sentences to weaving a story around the picture.
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	Before starting the activity, we may tell children that any 
valuable input about the picture will be welcomed. For 
instance, if we take the example of the sample picture 
provided above, learners may make factual sentences 
(for example, in this picture, we see many coloured 
fish swimming in the water) or thematic sentences 
(for example, this picture of beautiful fish in their 
natural habitat reminds us about the importance of 
conserving nature) or sentences recounting personal, 
experiences (this picture looks similar to the aquarium  
I have in my room or reminds me of the aquarium I 
saw in Chennai), etc. 

	Instead of making learners speak about the picture, 
we may encourage them to share the experience 
of working in a group, about the advantages and 
disadvantages of working in a team and some possible 
solutions to the problems they may have faced while 
working collectively.

	The picture for the jigsaw puzzle maybe chosen 
around the themes present in the learners’ prescribed 
textbook. In that case, we may use the picture to 
further reinforce the text-specific issues. 

Possible Extensions
This activity could be followed by any task depending on 
what theme or skill we would like to focus on. Following are 
some suggestions:
1. In order to develop learners’ speaking and listening skills, 

they maybe asked to present a small skit based on the 
themes related to the picture. We could suggest topics 
to learners or else encourage them to think of topics 
themselves. Alternatively, we may give them a topic for 
discussion. For instance, based on the picture above, 
learners may be given the following topics for presenting 
a skit or carrying out a discussion:

	What will happen if there are no fish?
	Pollution and ocean sea-life
	The world of fish: Unity in diversity 
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2. Simple writing tasks maybe introduced or they maybe 
reinforced such as writing informal letters or diary 
entries. For instance, write a letter to your grandmother 
requesting her to buy you an aquarium or write a diary 
entry about your experience of working in a group and 
solving the jigsaw puzzle, etc. 

3. Some animation or documentary may be shown in the 
class and learners may be asked to respond to it. For 
instance, Finding Nemo (2003).

Activity 3.1.1: Make a photo frame with a secret note!

Objective
Using any creative physical task for language learning can 
be quite enjoyable for children. They love to carry home 
the art and craft titbits made in school. The integrated skill 
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focus of this activity is aimed at developing learners’ ability 
to listen and follow instructions, share personal experiences, 
illustrate as well as write creatively.

Nature of activity: Individual
Materials required 
Any picture of a family (to serve as a visual prompt). For 
every child- a thick rectangular piece of paper, four ice-
cream sticks, some fevicol, a piece of wool/ribbon, crayons/
coloured pencils, pencil, and an eraser.

Suggested methodology
1. Show learners any picture on family bonding such as the 

one provided below.

Picture credits:  Mohit Suneja, taken from ‘Kavya ka Faisla’ by Ramesh 
Bijlani, published by National Book Trust of India.
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2. Elicit responses from children to questions based on the 
picture such as who seems to be the child’s favourite 
family member? Why? What could possibly be the reasons 
for it? etc.

What note would the girl possibly write for her mother? 
We may give them some ideas such as the ones provided 
below:

3. Then, ask children to draw examples from their personal 
lives and tell the class who their favourite family member 
is and why? Can they narrate the happiest moment 
spent with that person? What qualities does that person  
have etc.?

4. Tell children that they will soon hear instructions on how 
to make a photo frame for their loved family member and 
scribble a secret note for them. 

5. Tell children that their photo frames with secret 
messages will be displayed on the notice board around 
the Parents – Teachers meeting day and their parents 
will be asked to identify their ward’s frame and carry it 
home. The children should, therefore, give some clues 
while drawing and writing to help parents recognise 
their child’s work.

6. Children will have to listen carefully to all the instructions 
before they begin the task.

You are my best 
friend, maa! You 

are so caring!

Helpful, kind 
and loving! 

Best mother!

You tell lovely stories 
to me. I always want 

to be with you.

Sorry maa for 
troubling you. 
Thank you for 
teaching me.
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7. Now, give instructions about making a photo frame (repeat 
the entire set of instructions at least twice and respond to 
all the queries raised before allowing the learners to begin 
their work) ―
a. Take a rectangular piece of paper.
b. Draw the picture of the family member(s) you love 

the most (if children find this difficult to do, the 
teacher could modify the task and ask them to 
draw anything that reflects the family interests or 
values, etc.)

c. Colour the picture.
d. Write a short note for those member(s) on the back of 

the frame. Do not write your name.
e. Then, stick ice cream sticks on all four sides of the 

paper.
f. Make a loop with the given piece of ribbon.
g. Turn the photo frame upside down and attach a loop 

on the top so that it can be hanged.
8. Now, ask learners to hang their photo frame on the 

notice board and invite their parents to school to see 
the children's work. As teachers, we must make note of 
which photo frame has been made by whom. Sometimes, 
parents find it difficult to identify their ward’s drawing 
or writing. In that case, the teacher could politely guide 
them towards picking up the correct photo frame.Wait for 
their parents to carry it home!

Possible Variations
1. Instead of a photo frame, we could ask learners to do 

a variety of other things such as making a family tree, 
figurines or house, etc. Similarly, they may be asked to 
plant saplings in a used can or container, etc. The aim 
is to encourage learners to creatively design some gift for 
their family. Along similar lines, the secret note could be 
converted into a thank you or sorry message or a request 
note. Encourage the use of eco-friendly items while doing 
this activity.
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2. We may also do this activity in pairs or groups. In that case, 
look for generic themes such as nature, school, holiday, etc.

3. Also, encourage learners to decorate their photo frame as 
creatively as possible.

4. Instead of writing a note, we may ask learners to talk 
about it. If done in a pair, we may also have the partner 
explain it.

Possible Extensions

1. As an extended exercise, learners could be asked to make 
a family scrapbook with short descriptions on the pictures 
drawn or cuttings pasted.

2. Alternatively, they may be asked to make cards for their 
grandparents.

3. Thematically, this activity could be used to have learners 
critically discuss or write about several issues such as ―
a. Caring for the aged: your grandparents
b. Avoiding stereotyping: is there something like 

mummy’s work and papa’s work?
c. Growing up: a journey of self-discovery and self-

improvement
For speaking tasks on the themes mentioned above, we 

may divide the class into groups and play games such as 
mentioning three adjectives or nouns or verbs to express 
a caring attitude towards your grandparents (theme 1) or 
mention any work that is usually done by your mother or 
female members of the house that you would like to be done 
by your father or male members of your family (theme 2) etc. 
We may also have discussions.

4. For writing tasks on the themes mentioned above, you 
may ask learners to write five-six sentences on the 
changes in their personality (theme 3) and what they 
aspire to do.  Alternatively, we may also encourage them 
to draw a mind-map about the same such as the one 
provided below―
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Read and Do
Learners learn through active means. They are interested 
in investigating, exploring for the sake of finding something 
new. Teachers who understand and trust their learners, 
provide sufficient opportunities for working on their own. 
They involve learners as partners in organising activities. 
They make the content of the tasks and activities that it is 
familiar to the learners and they can do them independently. 
The basic premise of creating activities is learning and 
assessment of the learners. The following may be taken care 
while developing activities ―
•	 activities should emerge from familiar materials or 

tasks of LSRW
•	 ensure that the content is understood
•	 learners get enough time to work on the activities
•	 present authentic tasks
•	 foster reflective practices
•	 support collaborative learning

Left hand mind strands and sub-strands may be used for the child’s past 
habits or likes or dislikes whereas right hand top strands could be used 

for describing current preferences. Right side bottom strands could be used 
for mapping aspirations and dreams.
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Activity 3.1.2

Ask learners to read the leaflets given below ―

Discuss in groups
	What do they think about the utility of leaflets?

	 What changes will they like to make in the leaflets?

Writing

Ask them to rewrite the same leaflets. They can make changes 
for improvement in ―
	 Language

	 Presentation

	 Product or service description

	 Other information to be added
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Activity 3.1.3
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Ask the learners to form four or five groups. 
Tasks to be given to groups― 
	read the activity 
	collect the material
	fix the date and time for the activity
	read aloud the instructions

Activity 3.1.4
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	learners in the groups can note down the important 
points

	doing the activity as per the instructions

Groups can work collaboratively.

In the multilingual scenario of our society, it is important to 
recognise and accept all the languages available in the class 
for the meaningful exposure to learning the target language. 
Sign language is another medium of expression. All the 
learners can be encouraged to learn this language. This will 
facilitate interaction among learners who have speech 
disabilities.  The multilingual learners have advantage over 
unilingual learners in terms of comprehension, cognition, 
and inculcation of 
values of acceptance, 
social justice, etc.

The prime 
objective is to create 
an inclusive learning 
environment than 
secluding language 
of the learners used 
by a small number of 
learners. Introduce 
the following charts 
of sign language to 
the learners. Ask 
them to make use 
of it in their daily 
life. Teacher can 
contact government 
o r g a n i s a t i o n s , 
NGOs, etc. for 
more details and 
activities. This can 
be done for Braille 
as well.
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Assessment will include ― 
LSRW skills
	Their interpersonal relationships

	Individual and group involvement in the activity

	Understanding the procedure of the activity

	Ability to collect the material and organising the 
activity

Find one or more letters 
of the alphabet for the 
following riddle.
	What letter is a drink?

	What letter is an 
insect?

	What letter is a part 
of the face?

	What letter is a body 
of water?

	What four letters of 
the alphabet would 
frighten a thief?

	In what way are the 
letter ‘A’ and noon 
alike?

	Why is ‘U’ the jolliest 
letter?

	What is the most 
important thing in 
the world?

Answers
	T

	B

	I

	C

	O I C U (Oh, I see 
you)

	Both are in the 
middle of day.

	Because it is 
always in the 
midst of fun.

	The letter E, 
because it is first 
in everybody and 
everything.

The following are some samples of riddles which 
can be used for language learning and also fun in the 
classroom. All learners can participate in such activities.



Activities

121

3.2 What is a Cinquain?
What is a Cinquain?

Does all poetry rhyme?
Well some poems don't rhyme and one such form of 

unrhymed poetry is cinquain.
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A cinquain is a five line poem with each line representing 
an idea.

‘cinq’ is a French word for 'five’. Here are a few rules ―
	The first line is one word which gives the topic.

	The second line is two words that describe the topic.

	The third line is three words that express an action 
related with the topic.

	The fourth line is four words that express feelings 
about the topic.

	The fifth line is one word that is another word for  
the topic.
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3.3 Shape up!
What are shape poems?
A shape poem is one that is shaped like its subject matter. 

Interesting?
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 These poems come in all shapes and sizes.
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3.4 Reading a Poem
Teachers can collect interesting materials like news items, 
idioms, phrases, stories, drawings, paintings, cartoons, etc. 
to give exposure to the variety of language use. This textbook 
free material is the most authentic way of learning language.

Teacher can initiate a discussion on dogs or other pets. 
Ask learners to read and enjoy the poem―

An Introduction to Dogs

The dog is man's best friend. 
He has a tail on one end. 
Up in front he has teeth. 
And four legs underneath. 

Dogs like to bark. 
They like it best after dark. 
They not only frighten prowlers away 
But also hold the sandman at bay. 

A dog that is indoors 
To be let out implores. 
You let him out and what then? 
He wants back in again. 

Dogs display reluctance and wrath 
If you try to give them a bath. 
They bury bones in hideaways 
And half the time they trot sideways. 

Dogs in the country have fun. 
They run and run and run. 
But in the city this species 
Is dragged around on leashes. 

Dogs are upright as a steeple 
And much more loyal than people. 
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Well people may be reprehensibler
But that's probably because they are sensibler.

By Ogden Nash

Read the following lines written on dog. Add a few 
more lines to complete the poem.

I’m a lean dog, a keen dog, a wild dog, and lone;
I’m a rough dog, a tough dog, hunting on my own’
I’m a bad dog, a mad dog, teasing silly sheep;
….......................................................................

There was once a very big shaggy dog who belonged 
to a man in England. When the dog got lost one day, 
its owner was heartbroken. He placed advertisements in 
newspapers all over the world for the missing dog.

A person from New York City happened to see the 
ad about the shaggy dog, and, miraculously, managed 
to find a dog just like the lost one. He spent a fortune 
taking it to England to its owner.

But once he got there, he was told that it was the 
wrong dog. “You see,” the owner said, “ours wasn’t that 
shaggy.”
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3.5 For Sale

Before Reading
What phrases or words does the image bring to your mind?

Sales abound in our country. There are shoe sales and 
garment sales; winter sales, and autumn sales; Diwali sales 
and millennium sales.

Step 1

Put the following words into the box you think is appropriate 
for them ―
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shoes, books, love, trees, bags, earth, gratitude, pens, 
bottles, bags, clean air, paper, friendship.

Can be sold Can't be sold

Step 2
•	 What comes to your mind when you hear the word 'Sale'?

•	 Does everything come with a price tag? Why? Why not? 
Read the following poem aloud:

For sale

Looking for a bargain?
Come on down.
It’s the sale of the century
Look around.
There are sights to see
And places to be
With way out cosmic activity.
This is a deal that you can’t refuse
It’s the kind of bet that you cannot lose, 
So come on down 
The price is right, I’ve got to sell this thing tonight.
Roll up, roll up, planet for sale,
Roll up, planet for sale.
Free of living things that roam,
Free of people and ozone,
I invite you to test my ware,
Free of any atmosphere.
Enjoy yourself as you get poorly
With no sign of a creepy crawly,
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I promise you you’ll find no trees
And no flowers to make you sneeze.

Little Bo Peep has gone with her sheep, And Little Jack 
Horner dissolved in a corner, That Donald Duck has run out 
of luck, And Paddington Bear is no longer here.

The owl and the pussy cat went to sea
And then got lost in infinity,
Alive, alive, no,
Alive, alive, no,
Cockles and mussels are not,
And no snow!
Roll up, roll up, planet for sale,
Roll up, planet for sale.
Looking for a bargain?
Check this planet,
Not a thing is moving on it.
And just for you I’ll do a deal.
I’ll swap it for a decent meal.

―Benjamin Zephaniah. www.youtube.com.watch

A handy tip:
Try reading it as a rap song. Record it.
Enact it. Enjoy it.
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The sale to beat all sales is the sale of an entire planet, 
our planet.

Read the poem again and tick the options you agree with.
•	 The offer is to buy the planet.

•	 In the poem, there is no sign of life anywhere on earth.

•	 The poet is happy about selling the planet.

•	 This is an alarming situation.

•	 You would like to live on such a planet.

•	 In the poem, Earth is up for sale. But, is it a good bargain?

•	 List out reasons why you would like to buy it or why you 
would not like to buy it?

•	 How many nursery rhymes figure can you identify in the 
poem?

•	 Write the names and try reciting the rhymes to your 
partners.

Writing 
•	 Find out the phrases from the text that you think tell 

tales of an alarming tomorrow.

For example ―
free of living things
no snow
free of any atmosphere 

•	 Add on to the list.

•	 Prepare a pamphlet stating what all we need to do to avoid 
such a situation.

A note to the teacher
•	 The following is a series of activities that can be used for 

encouraging children to think and create differently.

•	 The activities can be modified or expanded depending on 
the specific needs of the learners.

•	 The idea is to promote the creative streak in every child.
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•	 The activity can be done as a pair or group work.

•	 The teacher must encourage children to come up with a 
variety of topics, ideas, and vocabulary.

•	 The exercise can also be done in different languages.

Conversation

Irzam: Navya, ma’am gave us these words today and 
wanted us to think about the ones that can be sold 
or can't be sold. I am a little confused.

Navya: There are questions in my mind too. For instance, 
I feel friendship also is sold these days.

Irzam: Yes certainly, I can be your friend if you willingly 
do my algebra assignment.

Navya: But, what about clean air?
Irzam: Isn’t clean air everyone’s responsibility?

Continue the conversation…

Objective
•	 To get the children to be sensitive to their surroundings 

and be creative while following a set pattern.
•	 The teacher can ask the children the reasons for their 

choices. 
•	 The activity can be done as an individual assignment or 

pair work.
•	 Learners can also be encouraged to illustrate any part or 

phrase or expression of the poem.

•	 The teacher can initiate a discussion in the class based 
on the following cues:

I would not like to 
buy a planet that 
has no air or living beings. 

You mean we 
can still bring 
about a change.
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So let's get our
heads together
and come up with
different ideas on
how we can
revive our planet.

I want to buy
the planet back
and with my friends
plant trees which
will give us fresh air.

Yes!
Remember
Impossible is possible.

Writing
A discussion can be initiated by the teacher for the learners 
where they can be asked to think of other such alarming 
situations and prepare a pamphlet, write slogans or a letter 
of appreciation stating what needs to be done to avoid such 
a situation or bring about a change in perspectives and 
attitudes.

Groups of five letters are given below. In each 
case, put two letters in front and two letters at the 
end to form the name of a country.
1. EENLA 
2. GENTI
3. STRAL
4. URITI
5. MPUCH

Answers
1. Greenland
2. Argentina
3. Australia
4. Mauritius
5. Kampuchea
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3.6 Doing Surveys with Learners
Activity 1: Food survey

Each learner will get a small piece of paper with a question 
written on it. Move around the classroom asking all other 
learners your question. 

Talk to at least five other learners and make a note of 
their answer in your notebook.

After the survey is over, the teacher will write down the 
results on the board.

Sample Questions

How many cups of tea do you drink in a day?
_________________________________________________________

What is your biggest meal of the day?
_________________________________________________________

Do you eat breakfast?
_________________________________________________________

Do you like Coke or Pepsi?
_________________________________________________________

Do you know how to make tea?
_________________________________________________________

Do you like chocolate more than ice-cream?
_________________________________________________________

What is your favourite food?
_________________________________________________________

How many glasses of water do you drink in one day?
_________________________________________________________
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A note to the teacher
If the class size is large, divide it into smaller groups 10–15 so that 
the same question can be asked to different groups.
Read aloud each question clearly and loudly. It will help learners 
know how to pronounce words.
Do one question as an example for the whole class before they 
start the activity.
Encourage learners to respond, even if they want to give their 
answers in their first language (L1).
Simple yes/no questions are the best for this exercise. Once they 
become confident, you can repeat this with more complex questions.
You can replace ‘food’ with any other topic of learners’ interest.
Learners with basic English level proficiency can take the help of 
peers.
Reading aloud the question and ask learner to repeat after you, 
this can give them practice in the initial days. Later, they can read 
by themselves.

Activity 2: Hobbies

Arrange learners in small groups of 5–6 (or more if you have 
a large class).

Each group gets one of the questions given in the box 
below. One member from each group then moves in the class 
asking their question and recording the response of their 
classmates.

Once a few responses are collected then they will join 
their groups.

Findings of the group can be presented through graphs, 
charts, making use of ICT etc.

Make sure that learners take notes in full sentences. For 
example — Gagan wants to learn the guitar.

Sample Questions

What sports do you play?
Which is your favourite TV programme?
How much time do you spend playing every day?
How much time do you spend watching TV every day?
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How much time do you spend studying or doing homework 
every day?
How much free time do you get?
What do you do in your free time?
Do you like to read?
Do you want more free time?
What hobbies did you have when you were younger/in 
class IV/V?
What do you think is the most interesting hobby?

A note to the teacher
The idea behind this activity is to get learners to start talking in 
English. Speaking about every day events and topics of their interest 
is likely to generate a more enthusiastic effort. Encourage learners 
to speak even if they do not always pronounce words correctly or 
when they use L1 to compensate for their lack of English language 
proficiency. These activities done regularly by devoting a short 
amount of class time will gradually allow learners to become more 
comfortable and confident about speaking English in front of others.

For learners who are a little above the basic level, you can add 
some exercises to this activity. For instance, you can ask learners 
to write a few sentences on one of the questions by answering 
more questions on the same topic. For example, if we take the first 
question, What sports do you play?, we can add more questions 
that centre around it such as; Whom do you play it with? Since, 
when have you been playing it? Who taught you to play? Do you 
think you will continue playing it? Why do you like playing it? 
Where do you play it?

You can either give  learners more questions on the same topic or 
ask them to think of questions and answer. The questions given above  
also help learners to think of questions that can be answered to make  
a paragraph.

Activity 3: Talking about Regular Events

We have been talking about our hobbies and habits in 
activities 1 and 2. These are the things we do regularly. In 
this activity, we will learn some expressions that help us talk 
about regular events in our lives.
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How many times (use the scale below) —
Always   100%
Almost always  90–99%
Very often   80%
Often/ Many times  70%
Sometimes   50%
Seldom/ Rarely  10–20%
Almost never less than  10%
Never    0%

In small groups, tell each other how often do you do the 
following things.

For example — I always take the school bus. I sometimes 
walk to school. I seldom walk to school alone.

Look at the things we do in the box given below and use 
the words from the table to talk about them.

Ride a bicycle
Take the metro
Eat rice for lunch
Drink tea for breakfast
Help my brother/sister with their homework
Help my parents at home
Water the plants
Read the newspapers
Do my homework

Can you fill in the O’s?
Each group of letters below is a perfect word 

except that three or four “O’s” have been left 
out. Just fill them in and see how many you can 
complete correctly.
1. SNRUS
2. LKUT
3. MNTNUS
4. FRENN
5. RTHDX

Answers
1. Sonorous
2. Look out
3. Monotonous
4. Forenoon
5. Orthodox
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